Case 1 :06-cv-02025-RJL Document 1 Filed 1 1/27/2006 



UNITED STATES DISTRICT COURT 
FOR THE DISTRICT OF COLUMBIA 



Page 1 of 1 1 

FfLED 
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NANCY MAYER WHirriNQTON CLERIf 



JENNIFER MOY WEST, PH.D. 
11816 BROOKVILLE LANDING COURT 
MITCHELLVILLE, MARYLAND 20721, 

Plaintiff, 



HOWARD UNIVERSITY, INC. 
d/b/a HOWARD UNIVERSITY 
2400 SIXTH STREET, N.W., 
WASHINGTON, D.C. 20059, 



SERVE: 



CASE NUMBER 1:06CV02025 

JUDGE: Richard J. Leon 

DECK TYPE: Employment Discrimination 

DATE STAMP: U/2g/2006 



H. Patrick Swygert 

President 

Howard University, Inc. 

2400 Sixth Street, N.W. 

Washington, D.C. 20059, 

Defendant. 



COMPLAINT 

PLAINTIFF, JENNIFER MOY WEST, PH.D, by and through counsel, 
pursuant to Federal Rules of Civil Procedure 2, et al, and the Local Rules of the 
United States District Court for the District of Columbia (LCvR) 1 . 1 , et al, 
hereby files this Complaint for damages and other relief against the Defendant, 
Howard University, Inc, d^/a Howard University, and hereby states, in support, 
as follows: 



NATURE OF THE CASE/GENERAL AVERMENTS 
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1. This case involves claims for breach of contract, bad faith, detrimental 
reliance, negligence and discrimination by the Plaintiff, Jennifer Moy West, Ph.D., 
against her former employer, Howard University (also referred to herein as the 
"University"). 

2. Plaintiff Jennifer Moy West was originally hired and appointed for a 
two(2) year period by the Defendant, Howard University for her position of "Assistant 
Professor (Probationary-Tenure Track)" in the School of Education, commencing August 
2003 and ending May 15, 2005. 

3. Plaintiff was reappointed to that position in 2005. 

4. Plaintiff West was again reappointed to her "Assistant Professor 
(Probationary-Tenure Track)" position in June 2005 for an additional one (1) year term 
"effective August 15, 2005 through May 15, 2006" [ EXHIBITS A and B 1. 

5. On or about February 10, 2006, Dr. West applied timely for reappointment 
to her position by submitting a two (2) page letter [ EXHIBIT CI and a 16-page 
Application [ EXHIBIT D 1 to Dr. Hakim Rashid, Department Chairman. 

6. At no time since her reappointment on June 1^*, 2005 [EXHIBIT A] was 
Dr. West informed, advised or notified of non-reappointment to her position until after 
she hired an attorney, who mailed to the Defendant [ EXHIBIT 1 1 (including a letter, 
dated May 18, 2006, with [EXHIBITS A, B, C, D, E and F]). 

7. On May 29, 2006, counsel for Dr. West received a letter, dated May 25^^, 
2006, firom Richard A. English, Ph.D., Provost and Chief Academic Officer, informing 



Case 1 :06-cv-02025-RJL Document 1 Filed 11/27/2006 Page 3 of 1 1 



Dr. West's counsel that his letter was being referred to the Defendant's Office of the 
General Counsel r EXHIBITIII . 

8. To this day, counsel for Dr. West has not heard from Defendant's Office 
of the General Counsel. 

9. Finally, on or about May 30, 2006, Plaintiff Dr. West received a letter 
from "R. Saravanabhavan, , Ed.D., Interim Dean" stating "that the provost has approved 
my recommendation of not to reappoint you as an assistant professor (tenure track) in the 
Department of Human Development and Psychoeducational Studies" r EXHIBIT III1 . 

10. Pursuant to Howard University Faculty Employment Procedures 2.7.3.3(c) 
[under "Standards for Notice of Nonreappointment of probationary, Tenure Track, 
Temporary, and Career Status Appointments"], referring specifically to time of notice 
requirements, NO NOTICE OF NON REAPPOINTMENT, whatsoever, was given to Dr. 
West pursuant to Faculty Employment requirements".... at least 12 months (365 calendar 
days) before the expiration of a probationary or career status appointment after 2 or more 
years in the institution" [EXHIBIT E l. 

11. By failing to follow properly its own faculty Handbook, inter alia. 
Defendant Howard University has caused harm and damages to Dr. West, both 
professionally and personally, resulting, inter alia , in Dr. West's inability to secure 
appropriate employment. 
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JURISDICTION AND VENUE 

12. Jurisdiction over this action is proper before this Court, pursuant to 28 
U.S.C.§ 1331(a),^ al. Plaintiff Jennifer Moy West is a citizen of Maryland; defendant 
Howard University is a domiciliary of the District of Columbia, and the amount in 
controversy exceeds $75,000.00 

13. Venue is proper in this District pursuant to 28 U.S.C. §1391, inter alia, 
since the Defendant, Howard University, is domiciled here and the actions giving rise to 
the claims occurred in this District. 

14. Plaintiff Jennifer Moy West, Ph.D. ("Dr. West") is a citizen of Maryland. 
From August 2003 to May 15, 2006, Dr. West served as Assistant Professor 
(Probationary-Tenure Track) in the Department of Human Development and 
Psychoeducational Studies of the Howard University School of Education. 

1 5. Defendant Howard University, Inc., ("Howard University" or the 
"University") is a private, non-profit corporation created by Act of Congress in 1 867. the 
University has its principal place of business at 2400-6*^ Street, N.W., Washington, D.C., 
operating principally as a non-profit educational institution. 

COUNT I 
(Breach of Contract) 

16. Plaintiff Jennifer Moy West hereby alleges and incorporates by reference 
as if fiiUy stated herein allegations or averments 1 through 15. 
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1 7. Howard University entered into a lawful contract with Plaintiff West when 
it employed her, and then re-employed her twice, as an Assistant professor [ EXHIBIT 11 . 

18. The terms and conditions of the Howard University Faculty Handbook, as 
amended from time to time, were expressly and impliedly incorporated into Plaintiff 
West's employment agreement with the University. 

1 9. Plaintiff West expressly and impliedly relied upon the University's 
assurances of compliance with the terms and conditions of the University's Faculty 
Handbook, inter alia , then in effect when she timely applied for reappointment to her 
position as Assistant Professor on or about February 10, 2006 f EXHIBITS C and D], 

20. Having counted upon Plaintiff West's compliance with the terms and 
conditions of her employment as well as the University Faculty Handbook, Defendant 
Howard University is now estopped from its non-compliance with the employment 
contract and terms and conditions of the Howard University Faculty Handbook. 

21. Plaintiff West acted at all times within compliance of her employment 
contract and the terms and conditions of the University Faculty Handbook. 

22. Howard University did not comply with the terms and conditions of the 
University Faculty Handbook, nor with its employment contract entered into with Dr. 
West (please see 10, supra), 

23. By failing to properly follow its own Faculty Handbook, inter alia. 
Defendant Howard University has caused direct and proximate harm and damages to 
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Plaintiff West, professionally and personally, resulting, inter alia , in Dr. West's inability 
to secure professional employment. 

24. Despite her good faith efforts to mitigate her damages and re-employ 
herself, Plaintiff has been unable to secure another appropriate or comparable position 
due to Defendant's unlawful actions against her. 

25. Howard University breached its contractual obligations to give Plaintiff 
West "....at least 12 months (365 calendar days)..." notice of her non-reappointment as 
Assistant Professor [ EXHIBIT El . 

26. Plaintiff West has been damaged to the extent of her loss of income and 
other costs, attorneys' fees, and other losses. 

WHEREFORE, Plaintiff Jennifer Moy West respectfully prays for the following 
relief from this Honorable Court: 

A. That this Court award her compensatory damages against Defendant 
Howard University in the amount of $250,000.00, as well as attomeys' fees and other 
costs; 

B. That this Court award her punitive damages in the amount of $500,000.00; 

C. That this Court award pre-judgment and post-judgment interest at the 
lawful rate; and 

C. That this Court grant Plaintiff West such other and further legal and 
equitable relief as may be appropriate or proper under all of the circumstances of this 
case. 
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COUNT n 
(Tortious Bad Faith) 

27. Plaintiff Jennifer Moy West hereby alleges and incorporates by reference 
as if fully stated herein allegations or averments 1 through 26. 

28. Defendant Howard University had a duty to Plaintiff West to act in good 
faith and to deal fairly with Plaintiff West with respect or regard to its obligation to 
follow its own Faculty Handbook concerning non-reappointment. 

29. Defendant Howard University breached its duty of good faith and fair 
dealing by its bad faith refusal to honor its obligation to follow the terms and conditions 
of the Howard University Faculty Handbook, because the University lacked a reasonable 
basis for refusing to follow its own Faculty Handbook, and knew of or recklessly 
disregarded its lack of reasonable basis when it did not comply with the terms and 
conditions of the Faculty Handbook. 

30. Plaintiff West has been damaged by Defendant Howard University's 
unlawfulness to the extent of at least $250,000.00 in compensatory damages. 

3 1 . Defendant Howard University's actions (or inaction) were wanton, 
malicious and in reckless disregard for Plaintiff West's rights, and therefore warrant 
punitive damages in the amount of at least $500,000.00. 

COUNT III 
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(Detrimental Reliance) 

32. Plaintiff Jennifer Moy West hereby alleges and incorporates by reference 
as if fully stated herein allegations or averments 1 through 3 1 . 

33. By failing to properly follow its Faculty Handbook, while at the same 
requiring Plaintiff West to follow the Handbook, Defendant Howard University directly 
and proximately caused Plaintiff West to rely to her detriment with respect to her future 
employment as a teacher at the University. 

34. Under the circumstances presented and created by Defendant, Plaintiff 
West reasonably expected that she would be re-employed or that her employment would 
be continued for at least one (1) more year at the University. 

35. Plaintiff West relied to her detriment on this reasonable expectation, and 
she has suffered damages as a direct and proximate result; including compensatory 
($250,000.00) as well as punitive ($500,000.00) damages. 

COUNT IV 

(Negligence) 

36. Plaintiff Jennifer Moy West hereby alleges and incorporates by reference 
as if fully stated herein allegations or averments 1 through 35. 

37. Defendant Howard University owed a duty of care to Plaintiff West to 
conform to the terms and conditions of the Faculty Handbook, so that Plaintiff could 
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avail herself of the faculty market place and seek new employment if and/or when given 
proper, lawful, and appropriate notice of her non-reappointment by Defendant. 

38. Defendant Howard University breached that duty of care to Plaintiff West. 

39. Plaintiff has suffered actual losses, harm or damage from the unlawful 
conduct or failure to act of the Defendant. 

40. The losses and injuries suffered by Plaintiff West resulted directly and 
proximately from Defendant Howard University's breach of its duty to the Plaintiff; 
including compensatory damages of $250,000.00 and punitive damages of $500,000.00. 

COUNT V 

(Discrimination) 

41. Plaintiff Jennifer Moy West hereby alleges and incorporates by reference 
as if fully stated herein allegations or averments 1 through 40. 

42. Plaintiff Jennifer Moy West was single (never married), female, African- 
American, and the mother of an adopted daughter, bom August 6, 2002; Imani Grace 
West. 

43. Defendant Howard University has always been aware of these facts, 42 
supra . 

44. Plaintiff West believes, and the evidence supports her belief, that Howard 
University has discriminated against her by its actions, supra , because of her status as an 
unmarried (single) mother of a minor child during her probationary faculty period with 
Defendant, (See, in support, EXHIBITS IV and V). 
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WHEREFORE, Plaintiff Jennifer Moy West respectfully prays for the following 
relief from this Honorable Court: 

A. That this Court award her compensatory damages against Defendant 
Howard University in the amount of $250,000.00, as well as attorneys' fees and other 
costs; 

B. That this Court award her punitive damages in the amount of $500,000.00; 

C. That this Court award pre-judgment and post-judgment interest at the 
lawful rate; and 

C. That this Court grant Plaintiff West such other and further legal and 
equitable relief as may be appropriate or proper under all of the circumstances of this 
case. 



Respectfully submitted, 
JENNIFER MOY WEST, PH.D. 

Plaintiff 



(^M-Jh.^, 




Charles Jerome "V^a^, P-A., Esquire 

Attorneys & Covw^Uors 

10630 Little Patuxent Park\ 

Suite 113 

Columbia, Maryland 21044 

Ph: 410-730-5016 

Fax: 410-730-7603 

Email:CharlesJeromeWare@MSN.com 
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DEMAND FOR JURY TRIAL 

Plaintiff Jennifer Moy West, Ph.D., respectfully demands a jury trial on all issues 



in this case. 



^I^Pf^O^ 




Charles Jerojftf Ware, Esquire 
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PRIORITY 
MAIL 



EXHIBIT 



J 



VIA PRIORITY MAIL 



May 18, 2006 



Dr. Richard A. English 

Provost and Chief Academic Officer 

Howard University 

2400 Sixth Street, NW 

Washington, DC 20059 



RE: Dr. Jennifer Moy West, 

Assistant Professor, Department of Human 
Development and Psvchoeducational Studies 



Dear Dr. English: 

I am writing to you on behalf of Dr. Jennifer Moy West, an Assistant Professor in 
Howard University's Department of Human Development and Psychoeducational Studies 
since August 1 6, 2003 . 

Dr. West, as you know, was reappointed to her "Assistant Professor (Probationary- 
Tenure Track)" position in June 2005 for an additional one (1) year term "effective 
August 15, 2005 through May 15, 2006" [ Exhibits A and B1 . 

On or about February 10, 2006, Dr. West applied timely for reappointment to her 
position by submitting a two (2)-page letter [Exhibit CI and a 16-page Application 
[Exhibit Dl to Dr. Hakim Rashid, Department Chairman. At no time since her 
reappointment on June 1*' 2005 [Exhibit A1 has Dr. West been informed, advised or 
notified of non-reappointment to her position. 
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Provost and Chief Academic Office 

Page 2 



Further, pursuant to Howard University Faculty Employinent Procedures 2.7.3.3 (c) 
[under ''Standards for Notice of Nonreappointment of Probationary, Tenure Track, 
Temporary, and Career Status Appointments"], referring specifically to time of notice 
requirements, NO NOTICE OF NONREAPPOINTMENT, whatsoever, has been giv^n to 
Dr. West pursuant to Faculty Employment requirements "... at least 12 months (365 
calendar days) before the expiration of a probationary or career status appointment after 2 
or more years in the institution" [ Exhibit E l. 

If she is not reappointed to her position of Assistant Professor for another year (2006- 
2007) by Howard University, Dr. West's career will clearly suffer irreparably and 
unnecessarily, and she will be further damaged by her resulting inability to secure 
appropriate employment at this late date due to Howard's direct and proximate unlawful 
actions, or failures to act regarding her requested continued employment at the 
University. 

Dr. West has recently signed a contract (after my review and approval) with the 
Association for Supemsion and Cuniculum Development (ASCD) to publish her book, 
titled tentatively " The Holis tic Learner Fram ework: Accelerating the Academic 
Achievement of Low-Perfonnin g Students from Mardnalized Ethnic and Socioeconomic 
Groups " [ Exhibit F 1. Her preference is to continue as Assistant Professor at Howard 
University while the book is being printed, published and marketed later this year (2006- 
2007). Such a scenario, I believe, would be mutually beneficial to both Howard 
University and to Dr. West. However, should the University choose not to reappointment 
Dr. West to another year of teaching, under the circumstances presented we respectftilly 
request at least one (1) full year of salary and benefits for her, effective immediately. 

Since much time has been lost and damages suffered by Dr. West because of the 
University's unlawful actions and/or unlawful inaction, we need to resolve this matter 
quickly if it is to be done amicably. We are, therefore, requesting that you respond 
positively to us within twelve (12) days; by May 3\^\ 2006. 

Thanking you, in advance, for your anticipated courtesy, attention and cooperation, I 
remain, 



Very truly yours 
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Howard University ^ 



SCHOOL OF Education 

OFFICE OF THE DEAN 

June 1.2005 



Dr. Jennifer West 

11816 Brooksville Landing Court 

Mitchellville. Maryland 20721 




Dear Dr. West: 

I am writing to inform you tiiat I have recommended to the Provost your reappointment as an 
Assistant Professor (Probationary - Tenure Track) in the Department of Human Development 
and Psychoeducational Studies. Please know that only the President of the University has 
the authority to make this appointment. I have recommended the following: 

"That Dr. Jennifer West be reappointed as Assistant Professor (Probationary - 
Tenure Track) in the Department of Human Development and Psychoeducational 
Studies, School of Education, Howard University beginning August 1 5, 2005 and 
terminating automatically on May 15, 2006, at the academic year salary of $56,100." 

While your performance in teaching has been satisfactory, evaluation of research and 
publications ranks below average. In the last two years, you have no evidence of 
publications. However, you have indicated that several articles are under review or 
preparation. Considering this, I have recommended your reappointment for one academic 
year I hope you will have published at least two referenced articles in School Psychology 
area by the time you apply for reappointment during 2005-2006 academic year. As stated 
above, the term of your current reappointment ends on May 15, 2006. There should be no 
assumption on your part of approval of reappointment to another probationary term. 

If you are in agreement with the terms of the offer that I have recommended, please sign 
below and return a copy of this letter to me by June 15, 2005. You may fax your response to 
(202) 806-5302. 

Sincerely, 

N/ 

Vinetta C. Jones, Ph.D 
Dean 

cc: Dr. Richard A. English, Provost and Chief Academic Officer 
Dr. Hakim Rashid, Chair 
Department of Human Development and Psychoeducational Studies 





_^ 



DATE: 4//<y oS 
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Washington, DC 20059 
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Fax (202) 806-7018 
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11816 Brookeville Landing Ct 
Mitchell ville,MD 20721 




February 10, 2006 



Dr. Hakim Rashid, Department Chair 

Howard University, School of Education 

Department of Human Development and Psychoeducational Studies 

2441 Fourth Street, NW 

Washington,DC 20059 

Dear Dr. Rashid, 

Attached is my application for reappointment as an Assistant Professor in the Urban 
School Psychology Program. This application details my activities over the past 5 
months since my last reappointment on August 15, 2005. I would like to provide you 
with an overview of these experiences as a precursor to your reviewing the application. 
Over the summer of 2005, 1 worked on a book intended for publication entitled "The 
Holistic Learner Framework: A Structure for Accelerating the Academic Achievement of 
Low Performing Students from Marginalized Ethnic and Socioeconomic Groups. In. 
November, 2005 I submitted the book proposal and sample chapters to the director of 
book acquisitions and development at The Association for Supervision and Curriculum 
Development (ASCD). Two weeks after submitting the book I received both a verbal 
and written response that indicated ASCD's desire to publish my book. Overall the 
review committee had favorable comments but wanted me to incorporate some changes 
to make the book more practical for their audiences. Taking all of this into consideration, 
I addressed their suggestions and turned in the final copy of the materials this month. 
Other activities in the research and publication area have included the following: 

1. Collaborated with Dr. Rashid on an article entitled "Educational Transitions: 
A Review and Examination of their Role in the Lives of Students Placed at 
Risk." 

2. Collaborating with Dr. Reed to submit, by June 1, an article for publication on 
Urban School Psychology in the Encyclopedia for Cross-Cultural Psychology. 

3. Working on several other entries (independently and with students) in 
response to an invitation to contribute to the Encyclopedia of Cross-Cultural 
School Psychology. These papers will be published by Springer, the 
international publishing house, in 2007. 

4. Collaborating with Dr. Ferguson and Mrs. Ishmel on a project at the Howard 
University Early Learning Program. We hope to operationalize the program's 
best practices for developing high academic behaviors among urban 
preschoolers and kindergarten students. 

A major percentage of my time over the past 5 months has been spent helping to improve 
the Urban School Psychology Program. As you are aware, our school psychology 
program has not been accredited in over 10 years, and has been functioning below all 
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school psychology accreditation and certification standards. Because of this situation, the 
program has suffered a serious credibility problem with our national and local school 
psychology associations as well as with the school systems in DC, MD and VA areas. 
Consequently, the school psychology faculty has been fervently working to revamp the 
program by proposing a new degree program required for minimal entry into the 
professional field, developing new courses and new curricula schemes for the proposed 
Ed.S. and Ph.D. degree programs, and completing self-studies for both NASP and APA. 
I have collaborated with the school psychology faculty on all of the aforementioned tasks 
and in compliance with the self-study I have spent considerable time restructuring our 
field-based experiences (practicum and internship). Also, due to our credibility problems 
I have had to do a great deal of visiting with local school systems to market our program 
and create opportunities for our students to do their practicums and internships. Finally, a 
major part of revamping the program has involved working directly with students to help 
them: 1) adjust and overcome the consequences of matriculating in a program that is not 
accredited; 2) develop a professional persona for their field-based experiences; 3) become 
involved with school psychology student associations; 4) become student representatives 
on state and national school psychology boards; and 5) prepare portfolios that make them 
marketable. 



Dr. Rashid, in addition to these types of the activities I have continued my school of 
education service work by participating on the Assessment Committee, the Academic 
Standards Committee, the Graduation Committee and serving as the faculty sponsor for 
the School Psychology Student Association. In addition, I have attended the new faculty 
monthly meetings with the Dean and joined Dr. Irvine's faculty research group to help 
me with publishing. Finally, in an effort to improve the school psychology testing lab, I 
collaborated with Dr. Reed in applying for the Funds for Academic Excellence Grant. 



Dr. Rashid, as you know the transition firom 15 years as a practitioner in the schools to 
assuming the responsibilities of an Assistant Professor has been challenging. 
Nevertheless, I am finally settling into my role as an academician and my experiences 
have been professionally rewarding. I have a strong desire to help our program become 
accredited and become the premier Urban School Psychology Program. I hope that you 
and the reappointment committee are able to see my growth as an academician and will 
provide me with a continued opportunity to build the program and my professional 
career. 

Sincerely, 

Jennifer West, Ph.D. 
Assistant Professor 
Howard University 
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FOR OFFICE USE ONLY 



Fiscal Year Recommendation Number 




Application 
Section 1 

Section 1 is to be initiated by the candidate, who will give the completed form to the department chairman, 

DateFf-hniarjMO, ?006 



1 . Name of Candidate 



West 



Jennifer 



Last 



First 



2. Proposed Rank Assistant Professor 



3. School or College Slrhon] of KHnration 

4. Department Human Development and Psychoeducational Studies 

5 . Home Address 11816 Brookeville Landing Court Mitchellville.MD 20721 



6. Home Telephone Number: (Area Code) 



3nL 



390-4^57 



7, Business Telephone Number: (Area Code) 202 

8, Citizenship United States 

9, Social Security Number 259-13-7725 



806-7350 



Immigration Status 



10. Education (College and University) 

List all institutions attended. (Begin with the most recent) 



Moy 



Middle 



Name and Location of 
Institution 


Years Attended 


Major 


Degree 

Received 


Date of 
Degree 


From 


To 


University of Michigan 
Towson State University 
Howard University 


1982 
1980 
1975 


1987 
1982 
1979 


School Psych 
Clinical Psych 
Psychology 


Ph.D. 
M.A. 
B.S. 


May, 1987 
May, 1982 
May, 1979 
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1 1 . Applicants should request that official transcripts for the highest degree earned be sent directly to the 
respective department chairman at Howard University. 

12, Tideof Master's Thesis 



13. Tide of Doctoral Dissertation Clarifying the Parental Role in Helping Black Youth Make A Successful 
Transition from Adolescence to Adulthood 

14. Employment History (Begin with the most recent.) 



Position Held 


Place of Employment 


Address 


From 


To 


Assistant Professor 


Howard University 


School of Education , 2441 4*^ 
Street, Washington, DC 20059 


8/2003 


Present 


Psychologist for 


Howard County Public 


10810 Route 108, Ellicott City, 


1996 


2003 


Achievement 


School System 


MD 






Equity 












Howard County Public 


10810 Route 108 , Ellicott City, 


1993 


1996 


Human Relations 


School System 


MD 






Associate 


Howard County Public 


10810 Route 108, Ellicott City, 






School Psych. 


School System 


MD 


1987 


1993 
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15. Outside References 

(List the names and addresses of three references. At least two of these should be professional references. 
For recent recipients of the master's or doctoral degree, one of these references should be the chairman of 
the thesis or dissertation committee. Letters appraising the applicant should be sent directly to the depart- 
ment chairman.) 
Dr. Barbara Dezmon 

Mrs. Barbara Allen 

Mrs. Sandra Erikson 



16. Honors, Awards, and Other Distinctions (Begin with the most recent.) 

Howard University Performance Award (2004) 

American Psychological Association Minority Fellowship Program f^ Aimual Achievement Award for 
Innovations in Treatment (1995) 

Phi Beta Kappa National Honor Society (1979) 

Psi Chi, National Psychology Honor Society (1977) 



17. Memberships and Offices in Learned or Professional Societies 

National Association of School Psychologists 

National Black Child Development Institute 

Association for Supervision and Curriculum Development 



18, Publications 

(List sequentially all publications submitted with this form, giving complete reference data and co- 
authors. Assign a number to each publication and affix the number to the reprint or copy of the 
publication submitted with the application.) 
A, 
Articles Published: 

(1) Refereed: 
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1 . West, J.M, & Brown, J.F. (1995). MASSI: A Framework for Achievement Through Diversity. African 
American Research Perspectives. Program for Research on Black Americans, Institute for Social 
Research, The University of Michigan, Ann Arbor, ML 

2. West, J.M. {\9%%). Facilitating a Positive Self Identity: An Investigation of Parental Influence on 
Black Youths Sense of Personal Efficacy, In Algea Harrison, (Ed.), Eleventh Conference on Empirical 
Research in Black Psychology. National Institute of Mental Health. 



Articles Submitted for Publication: 

Rashid, H. & West, J , (2006), Educational Transitions: A Review and Examination of Their Role in 
the Lives of Students Placed at Risk. Psychology in the Schools 



Articles in Process: 

1 . Dr. Gregory Reed and I will be collaborating on an Urban School Psychology article to be 
submitted to the Encyclopedia of Cross-Cultural School Psychology for their June Issue. 

2. Dr. Angela Ferguson and I are collaborating on a project with Mrs, Ishmel at the Howard 
University Early Learning Program. This project is focused on identifying, objectifying and 
publishing the program's best practices for establishing high achievement characteristics 
among urban preschoolers. 

3. Dr. Hakim Rashid and I will be collaborating on an article that focuses on Infusing Culturally 
and Contextually Appropriate Instruction into the Schooling of Low Performing African 
American Students, 



B. Book Submitted for Publication: 

West J.M. & Newsome, L. (2006). The Holistic Learner Framework: A Structure for Accelerating 
the Academic Achievement of Low Performing Students from Marginalized Ethnic and 
Scoioeconomic Groups . Association for Supervision and Curriculum Development, Alexandria, VA 

C. Creative Works 

West, J.M. (2005) Program Manual and Student Handbook: Howard University Urban School 
Psychology Program. 

West, J. M. & Brown, J.F. (1999). Asset Based Education: Philosophical Foundation, Howard County 
Public School System. 

West, J.M. (1994). MASSI: Instructional Planning Guide. Howard County Public School System. 



Practitioner Tools: 

West, J.M. (2001) Student Learner Profile 

West, J.M. (1995) Elementary School Level: Student Instructional Preference Booklet 
West, J.M. (1995) Secondary School Level: Student Instructional Preference Booklet 
West, J.M. & Lewis, J. (2001 My Child is Smart in Many Ways Survey 



Item 19 should be duplicated for each pubHcation. 
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19. Appraisal of Publication (State briefly the nature of the contribution of each publication. Attach the 

publication along with reviews or critiques (not abstracts) if available. Duplicate this page as necessary. If 
the publications are numerous, they may be grouped into categories and these categories described and 
evaluated rather than the individual publication.) 



15 
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Publication No. 1 — MASSI : A F ramewor k for Achievement Through Di\i^ersity 



Author(s) Jennifer M. West and Jacqueline Brown 



Pub hshed in/by African American Refsearoh Perspentive^, Program for Resep^rrh on Rlar.k Americ;inR^ 
Institute for Social Research, The University of Michigan 



Contribution: 
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Publication No, 2 Eacillitating a Po s itive Self » Identity : An Inve s tigation of 

Parental Influence on Black Youths Sense of personal Efficacy 



Author(s) Jennifer M West 



Published in^y Algea Harrison^ (F.H )^ F.leventh rnnferenr.e nn Fmpirir.fll Res earrh in Rlark P^iyr.hnlngy^ 

National Institute of Mental Health 



Contribution: 
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Publication No. 3 Educational T rflrxaitinn^- A Pevipw anH Fv^tninati^n of Their 

Role in the Lives of Students Placed at Risk. 



Author(s) Hakim Rashid and Tennifer Wf^st 



Published in^y Psynhology in the Slrhnnk 



Contribution: 



20, Patents Held 



21. Teaching Experience 
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a. List below the titles of courses taught, and write a brief description of the course content. If available, 
attach critiques or evaluations of the courses listed as a supplement to this page. 

Consultation in School Psychology (1999 - 2000) 
Seminar in Learning and Behavior (1999 - 2000) 
Seminar in School Psychology (2003 - 2005) 
School Psychology Practicum (2003 - 2005) 
School Psychology Internship (2004 - 2005) 



b. List below the titles of dissertations or theses that you are directing or have directed. Indicate doctoral 
dissertations by "D" and master's thesis by "M", indicate the year of each. 

c. List below the titles of dissertations or theses that you have read as a member of a student's 
committee. Indicate doctoral dissertation by "D" and master's thesis by ''M"; indicate the year of 
each. 

d. List below contributions to teaching that you consider important (e.g., title and description of 
published or unpublished instructional material, description of curriculum reorganization, 
introduction of new courses, awards, or citations for outstanding or extraordinary teaching, etc.). Give 
date of each contribution. 

* Assisted with the development of the updated Ph.D. curriculum in preparation for 
Accreditation of the Urban School Psychology Program. (2005-2006) 

* Updated and developed practicum and internship materials (e.g.., applications, contracts, evaluation 
forms, pre-practicum and pre-intemship request forms, site placement letters, etc.) to align our school 
psychology program with NASP and APA standards. (2004 -2006) 

*Developed the Urban School Psychology Handbook for the proposed specialist degree. (2005) 

*Developed a new doctoral level course entitled : ''Consultation in Urban School Psychology" (2005) 

*Assisted with the development of the proposed Ed.S. curriculum for the Urban School Psychology Program 
(2003-2004) 



22. Describe your contributions to your field or profession that you be considered as significant professional 
service. (Panel presentations, speeches, talks at professional meetings, conferences, symposiums, 
workshops, seminars, etc.) 

CONFERENCE PRESENTATIONS 

Asset Based Education Summer Learning Project, Third Annual Conference on Culturally Appropriate 

Teaching: The Brilliance Factor, Howard University School of Education, Washington, DC, May, 

2005. 

Undoing the Performance Damage of Desegregation: A Framework for Acceleration, NBCDI, Atlanta, GA, 
October, 2002. 
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Culture Learning and Achievement, Archdiocese of BaUimore, Urban Education Conference, BaUimore, MD, 
October, 2002 and May, 2001 

Sociocultural Implications for Special Education Identification, Maryland State Department of Education 
Disproportionality Conference, March, 1999 

Mediated Learning in the Classroom, NAME Conference, 1988 



WORKSHOPS 

Baltimore County Public Schools, Summer Curriculum Workshop Keynote Speaker 
The Impact of Culture on Cognition and Learning, April (2004) 

St. Mary's County Public Schools, St. Mary's, MD (audience: teachers) 
What to do when you feel like you 're teaching to the wall: a framework for accelerating low 
performers, March, 2002 



Howard County Public Schools, Ellicott City, Maryland (audiences: teachers, administrators) 
Culture, Learning and Achievement, December, 2001 

Progressive Life Institute, Baltimore City, MD, (audience: social workers, counselors) 
Exploring the Concept of Multiple Intelligences, March, 2001 
Understanding the Student as a Learner, November, 2000 

Baltimore County Public Schools, Southwest Area Superintendent's Office (audience: principals) 
The Impact of Culture on Cognition and Learning, April (1999) 

Tacoma Washington Public Schools (audience: teachers, administrators, parents) 

MASSI: An Instructional Planning Framework for Achievement Through Diversity, August, 1999. 



INSERVICES 

Maryland State Department of Education, Achievement Initiatives for Maryland's Minority Students Steering 
Committee 

Holistic Learner Framework: A Culturally Responsive Approach to Accelerating Low 

Performers, 2003 

Chatsworth Elementary School , Baltimore County, MD (audience: teachers, counselors) 
Motivating Reluctant Learners, January, 2000 

Instructional Planning Utilizing the Student as Learner Profiles, December, 1999 
Asset Based Education: Developing Student as Learner Profiles, November, 1999. 
Culture Informs Cognition, November, 1999. 

Howard County Public Schools, Ellicott City, Maryland (audience: teacher, administrators) 

Holistic Learner Framework: Accelerating the Achievement of Low Performers, 2002 

Culture, Learning and Achievement, December, 2001 

Addressing Data Patterns: Culture and Cognition, February, 2000 

Piecing the Puzzle Together to Accelerate Student Achievement, October, 2000, 
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Mediated Learning in the Classroom, October, 1998, & January, 1999, 

MASSI: An Instructional Planning Framework for Achievement Through Diversity, 1994 



23. Research 

a. Grants for Which You Have Applied 



Project Title 


Source 


Amount 


Period 


The Funds for Academic 


Howard University 


$ 5,000 


2006 - 2007 


Excellence 


Internal Grant 






Holistic Learner Framework 


Howard University New 
Faculty Start-up Grant 


$75,000 


2004-2006 



b. Funded Grants 



Name of Grant 


Source 


Amount 


Period 


New Faculty Start-up Grant 


Howard University 


$75,000 


2004 - 2006 
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c. Other Research 

1. Effective techniques for accelerating the academic achievement of marginahzed student subgroups 

2. An examination of practices that facihtate the development of academic identity and a positive 
academic self-concept among urban preschoolers 

d. Impact of Research 

1, This research will provide a theoretical and researched based holistic acceleration framework to be 
used by educators attempting to accelerate the academic performance of students who are performing 
2 or more years below grade level expectations. 

2. This research will allow us to operationalize psychological concepts — such as, self-regulation, self- 
esteem, and self-efficacy — that contribute to high academic achievement among preschool students. 

24. Professional Development 

Seminars, Courses, Meetings, and Workshops Attended 



Title 


Place 


Date 


Gloria Ladson Billings 


University of Maryland Institute 
for Urban Education 

Howard University 


February, 2006 




New Faculty Meetings with the 




August 2005 - Present 


(Monthly) 


Dean 










Howard University 


Monthly 




Dr. Irvine's Faculty Research 








Group Meetings 










Howard University 


Monthly 




Center for Academic 








Reinforement Brown Bag 










Howard University 


April, 2005 




4*^ Annual Culturally Appropriate 








Teaching Conference 








Contexturally "Appropriate 


Howard University 


March, 2004 




Evaluations Brown Bag 
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3 Annual Culturally Appropriate 
Teaching Conference 



Wise IV Training 

Identifying IQ by Using 
Alternative Methods to the 
Discrepancy Theory 

Banner 4 Training 

Brown at 50 lectures 



Howard University 



Howard County Public Schools 

District of Columbia Public 
Schools 



Howard University 
Howard University 



February 2004 



October, 2003 



February, 2004 



October, 2004 
May, 2004 
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25. List below departmental, school, or University committees on which you have served, the dates of 
committee membership, and you contribution to each committee. 



Member, School of Education Academic Standards Committee 2003 - 2005 

Member, School of Education Assessment Committee 2003 - 2005 

Member, School Psychology Faculty Search Committee 2003 - 2004 

Member, Educational Psychology Faculty Search Committee 2004 - 2005 

Member, Special Grievance Task Force 

Member, School Psychology Accreditation Committee 

Sponsor, Urban School Psychology Student Association 2003 - 2005 

Proctor, School of Education Preliminary and Comprehensive Examinations (2003 



2006) 



26. Public and Community Service 



Activity 


Organization 


Year 


Consultant, Office of Special 


District of Columbia Public 


2003 ™ 2004 


Education Reform 


Schools 




Application Reviewer 


American Psychological 
Association Minority Fellowship 
Review Committee 


2003 - 2006 


Report Reviewer 


American Psychological 
Association Task Force on Urban 
Psychology 


2004 


Journal Reviewer 


National Alliance of Black School 
Educators Journal 


2004 - 2005 


Member 


Maryland State Department of 


2003 - Present 
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Member 



Member 



Education's Achievement 
Initiatives for Maryland's 
Minority Students Steering 
Committee 



School Psychology Leadership 
Committee 



Maryland School Psychology 
Association Board 



2003 - 2006 



2003 - 2005 



Contribution of Your Services: Since making the transition into academia I have spent a great deal of my 
time trying to bring the Urban School Psychology Program up to NASP and APA standards. Howard's 
School Psychology program has been out of compliance with these standards for over 10 years- so this is a 
tremendous task. The current School Psychology faculty anticipates applying for APA accreditation by next 
Fall. A major part of my responsibilities has been to re-establish the programs reputation and credibility 
among school systems and school psychology associations in the DC-Maryland area, in an effort to find 
placements for our practicum and internship students. This requires doing a lot of site visits, attending 
meetings that will give me an opportunity to market out program and discuss the changes that have and 
continue to take place, and preparing our students to represent themselves , and the program, in a confident 
and professional manner. I have involved many of our doctoral level students in the local, regional and 
national school psychology associations in an effort to increase our visibility and let these associations 
experience the importance of having participants with an expertise in Urban School Psychology. The process 
of bringing Howard's Urban School Psychology Program up to standards and re-establishing our credibility 
has be very time consuming and has to date created an imbalance in how I have divided my time among my 
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research and other professional responsibiHties. However, if we are able to do this Howard will have the only 
accredited Urban School Psychology Program in the country. 



^^Z 



Date S ignature of Candidate 
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•tMaS and conditions of FACUL-n^PLOYMENT 

denied tenure the dare of notification shall be considered to be the date of the 
temunaJ^appo^ntment. The appointment may be extended untif^e app/al is 



2.7 JJl 
Procedures 

2.7.3^.1 

Probationaiy and Career Status Faculty 




The procedures timetable, criteria, and right to appeal a negative decision 
apphcable to probaDon;uy tenure track and career sums reappointments arTAe 
'^lT.^ri7AT) " —--Nation for tenure. (sTe seasons 2 7 4^ 

2,7.3^.2 

Temporaiy Faculty 

Recommendations for reappointment arc usually initiated by die department chair 

who shall seek the advice and consent of the department APT Committee jf^e 

chair and committee decide not to recommend reappointment no 

recommendation is generated and the matter is dosed. If either the chair or the 

APT Committee recommends reappointment, the chair's recommendation to- 

i±L"nr " "{^'a ^'P'^'^:^ «"-"^"«=. « «nt forward with appropri«e 
documentation tothe dean. The dean, in turn, obtains the recommendation K 

eS! "^'rh^ Committee, adds his/her recommendation, and fo^rds S 
cnnre file to die vice president. If die proposed reappointment is for a temporary 

suant to special contracts require a written justification from the dean indicating 

^^i-'rh^^r^'"™'"' '' "'"^"^ ""'^ °"^^"'"e ^^°^ " «^'^ probationary fac! 
uity tor the posiuon in quesuon. ■' 



2.7.33 



Standards for Notice of Nonrcapp ointment of Probationary. Tenure Track. 
Temporary, and Career Status Appointments 

Notice of nonrcappointment. or of intention not to recommend reaoDoinrni^nr 
snould DC given in accordance with the foUowing standards: '-' 

Not later than March 1 of the first academic year of service, if die 
probationary appointment expires at the end of that year or if a 1 
year JPPo»niment terminates during an academic year, at least 3 
months (90 calendar days) in advance of its terminadon 
Not later dian December 15 of die second academic year of service 
li die probationary appointment expires at die end of diat yean or if 
an mitial 2-year appointment terminates during an academic' year 
at least 6 mondis (180 calendar days) in advance of its termination * 



(a) 



(b) 
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TERMS AND CONDITIONS OF FACULTY EMPLOTWENT 

(c) Ac least 12 months (365 calendar days) before the expiration of a 
probationary or career status appointment after 2 or more years m 
the institution. 

(d) After 2 or more years at the university, ftill-time temporary faculty 
are entitled to receive a notice of nonreappointment at least 3 
months in advance of termination. 

(e) Failure to provide timely notification of nonreappointment shall 
entitle the probationary faculty member to a temporary 
appointment limited to either one academic semester for notice 
periods of 90 or 180 calendar days, or one academic year for a 
notice period of 365 calendar days, after expirarion of the ap- 
pointment. Late notice does not entidc the faculty member to 
tenure or career status by default. 



2.7.4 
Tenure 

2.7.4.1 

Purpose of the Tenure System .,..,,/-, . • u- 

The protection of the academic freedom of mdividual faculty members is die 
instrument by which society at large is protected from hindrances to the search for 
knowledge and from limits on die dissemination of knowledge. The system ot 
tenure for faculty members is die preeminent means of fostering and proteamg 
academic freedom of die faculty in teaching and in scholarly inquiry. 

The tenure system consists of rules and procedures diat csublish an essentiaUy self- 
rceulated body of scholars enjoying the conrinuity of existence within which 
aodemic freedom is bodi fostered and protected. The proteaions of academic 
freedom are extended to all members of the faculty during their terms of 
^pointment. 

The existence of a system of tenure is justified in diat it ensures die necessary 
conditions that allow tenured faculty to achieve and maintain superior quality in 
their performance of die four major ftmaions of universiries in die modern world. 
These functions are 

(a) The discovery and dissemination of important new knowfedgc; 

(b) The communication of that knowledge to students and the cul- 
tivation in diem of die understanding and skills diat enable diem to 
engage produaivdy in die ftirdier pursuit of knowledge; 

(c) The preparation of students for entry into professions diat require 
for their praaice a systematic body of specialized knowledge; and 

(d) Service to the larger community locally, nationally, and inter- 
nationally. 

In intelleaual matters, a university faculty is not merely an assemblage of 
individual scientists, teachers, and scholars; it must possess a corporate life and an 

Howard University Faculty Handhook 2-28 
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Association for Supervision and Curriculum Development 
1703 N. Beauregard Street, Alexandria, VA 22311-1714 (703) 578-9600 




«DRAFT» PUBLISHING AGREEMENT 

This Publishing Agreement ("Agreement"), effective DATE ("Effective Date"), is made 
between Jennifer Moy West, having an address at 1 1 8 1 6 Brookeville Landing Court, 
Mitchellville, MD 20721, and Lynne P. Newsome, having an address at 1 0921 Ashland Mill 
Court, Raleigh, NC 27617 (referred to herein collectively as "Author"), and the Association for 
Supervision and Curriculum Development ("Publisher" or "ASCD"), having an address at 1703 
North Beauregard Street, Alexandria, Virginia 223 11 -1714, USA. 

In consideration of the mutual covenants and promises contained herein, and intending to 
be legally bound, the parties agree as follows: 

1. Delivery of Manuscript, Graphics, Permissions, and Other Materials 

The Author shall prepare and deliver to the Publisher on or before September 1, 2006 
(the "Due Date"), a manuscript acceptable to the Publisher of approximately 40,000 words 
(the "Manuscript"), provisionally titled "The Holistic Learner Framework: Accelerating the 
Academic Achievement of Low-Performing Students from Marginalized Ethnic and 
Socioeconomic Groups." The manuscript shall include: 

(a) Two printouts of the completed Manuscript on standard 8 '/a" x 11" sheets. 

(b) A computer diskette containing the Manuscript in electronic form and organized and 
presented in accordance with the "Guidelines for Contract Authors of ASCD Books," which is 
attached to this Agreement as Attachment A and incorporated herein by reference. 

(c) Any figures, drawings, charts, diagrams and other material (the "Graphics") intended 
for inclusion in the Work, prepared in accordance with the guidelines set forth in Attachment A. 
The PubUsher shall have the right to reject such Graphics or require the Author to make 
reasonable substitutions or amendments as necessary on the grounds of poor quality, excessive 
cost, or otherwise. Author may submit rough sketches and diagrams for professional rendering by 
the Publisher. 

1 
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(d) Any necessary written authorizations and permissions for the use of copyrighted or 
other proprietary materials (including but not limited to art, illustrations, and photographs), 
owned by any third party, intended for inclusion in the Work, and any necessary written releases 
or conserits by any person or entity described, quoted, or depicted in the Work (collectively 
"Permissions"). If the Author does not deliver the Permissions, Publisher shall have the right, but 
not the obligation, to obtain such Permissions on its own initiative, and Author shall reimburse 
Publisher for all expenses incurred by Publisher in obtaining such Permissions. 

(e) A bibliography, table of contents, foreword, introduction, preface, or similar matter as 
Publisher may deem necessary for inclusion in the Work. 

(f) Author acknowledges and confirms that Publisher shall have no liability of any kind 
for the loss or destruction of the Manuscript, Graphics, or any other documents or materials 
provided by Author to Publisher, and agrees to make and maintain copies of all such documents 
and materials for use in the event of such loss or destruction. 

2. Termination for Non-Delivery 

If the Author fails to deliver the Manuscript, Graphics, Permissions, or other materials 
required under this Agreement, including revisions and corrections as requested by the Publisher, 
on the dates designated by the Publisher, or if the Author fails to do so in a form and substance 
satisfactory to the Publisher, then the Publisher shall have the right to terminate this Agreement 
by so informing the Author by letter sent by traceable mail to the Author's address as set forth 
above. Upon termination by the Publisher, the Author shall, without prejudice to any other right 
or remedy of the Publisher, immediately repay the Publisher any sums previously paid to the 
Author, and upon such repayment, all rights granted to the Publisher under this Agreement shall 
revert to the Author. 

3. Editing and Design 

(a) The Author shall fully cooperate with the Publisher and make timely modifications to 
the Manuscript in accordance with the Pubhsher's requests, including without limitation those 
changes required to avoid legal liability. The Publisher shall have the right to edit and revise the 
Work for any and all uses contemplated under this Agreement, provided that the meaning of the 
Work is not materially altered. Notwithstanding any editorial changes or revisions by the 
Publisher, Author's warranties and indemnities under this Agreement shall remain in full force 
and effect. 

(b) While bearing in mind any preferences suggested by the Author, the Publisher shall 
make all decisions regarding the Work's title and the interior design, format, trim size, colors, 
and graphic elements. 



Case 1 :06-cv-0202|;RJL Document 1 -3 Filed 1 1 /27/2006 Page 28 of 64 



4. Proofs 



The Author shall be provided a printout of the manuscript as edited by the Publisher and, 
upon PubUsher's request, any proofs of the Work for the Author's review by a date designated by 
the Publisher, failing which the Publisher may consider the Work approved for press by the 
Author. 

5. Index 

If, in the reasonable opinion of the Publisher, an index is required, it shall be prepared by 
the Publisher at the Pubhsher's expense. 

6. Publication 

The Publisher shall have the right, at its own expense and with reasonable promptness, 
to manufacture, distribute, advertise, promote, and publish the Work in a style and manner that 
Publisher deems appropriate, including typesetting, paper, printing, binding, cover design, 
imprint, title, and price(s). 

7. Grant of Rights 

(a) The Author hereby grants and assigns to the Publisher, during the term of copyright 
and all extensions, reissues and renewals thereof, in each country where protected, the full, 
worldwide, exclusive right to print, publish, and sell the Work, in whole or in part, with or 
without modification, in any and all editions, languages, media and/or forms now known or 
hereafter invented. 

(b) The Author grants and assigns to the Publisher, during the term of this Agreement, 
the full and exclusive right to create derivative works and to arrange for the sale, transfer, or 
licensing throughout the worid of the subsidiary rights relating to the Work, including without 
limitation: foreign ti-anslation, abridgment, condensation, digest, anthology, adaptation, 
syndication, book clubs, hardcover or paperback reprints, slides, recording and any and all other 
sound reproductions, microfilm, reproduction by any photocopying process, Braille, 
dramatization, radio, television, motion pictiire, CD-ROM, or reproduction by other mechanical, 
electronic/digital means now existing or yet to be devised, or publication outside the United 
States of editions in English by British or other foreign publishing companies. The proceeds of 
such sales, transfers or licenses shall be divided as specified in Section 9(c) below. 

8. Copyright 

(a) The Publisher shall register copyright in the Work in the name of the Publisher 
sufficient to secure United States copyright protection for tiie Work, and shall print the copyright 
notice in tiie Work. The Author promises full cooperation in effecting copyright registiration and 
renewal. 
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(b) If the Publisher enters into any agreement to license any of the subsidiary rights 
pursuant to Section 9(c) of this Agreement, such agreement shall contain a specific requirement 
that, to the extent possible, a proper copyright notice shall appear in each copy or ownership of 
the copyright otherwise be made known. 

9. Payment to Author 

(a) The Publisher agrees to pay the Author 1 percent royalties on gross proceeds from all 
sales of the Pubhsher's editions of the Work. 

(b) The Publisher agrees to pay the Author ten (1 0) cents for each book mailed to 
recipients as a benefit of ASCD membership. Payment will be made within 60 days of 
publication. 

(c) The Publisher agrees to pay the Author 30 percent of net proceeds from the sale 
license, or transfer of subsidiary rights in the Work. "Net proceeds" as used in this Section 9(c) 
shall mean all monies actually received by Publisher less (i) administrative and manufacturing 
costs, (u) any commission that may be owed to Publisher's foreign rights licensee, distributor or 
other third party, and/or (iii) taxes due, other than taxes derived from the Publisher's income. 

(d) Royalties shall not be paid on copies distributed at no cost for review or promotional 
purposes, nor on returns. 

(e) The Publisher agrees to pay the Author an advance on royalties of two thousand 
dollars ($2,000), half of which is payable upon Author's signing of this Agreement and half upon 
first publication of the Work. 

(f) The Publisher shall make royalty payments to the Author twice each year beginning 
six months from the date of first publication of the Work; provided, however, the Publisher 
reserves the right to withhold royalty payments to the Author to the extent that the Author has 
accrued debt to the Publisher for any goods or services. 

(g) All royalty and other payments shall be divided as follows: 60% to Jennifer Moy West 
and 40% to Lynne P. Newsome. 

10. Author Copies and Discount 

The Publisher shall provide the Author with ten free copies of each edition of the Work 
published by the Publisher, and the Author may purchase additional copies at a 40 percent 
discount off the nonmember, hst price of each edition of the Work. The Author shall not resell or 
otherwise commercially transfer any copy of the Work provided by the Publisher. However, 
Author and Publisher may negotiate a separate distribution/resale agreement independent of the 
terms set forth in this Agreement. 
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11. study Guide 

(a) The Author shall have the option of preparing and delivering to Publisher an original 
Study Guide, based on the content of the Work, to be posted on Publisher's Web site, free of 
charge, to encourage reader reflection and discussion of the Work. If the Author chooses to 
exercise this option, the Author agrees to prepare said Study Guide according to the instructions 
presented in Attachment B herein. 

(b) All rights and warranties conveyed and expressed in this Publishing Agreement with 
regard to the Work shall apply equally to the Study Guide. 

(c) Author agrees to accept as compensation 50 copies of the printed Work, which 
Publisher will ship to Author at Publisher's expense. 

12. Confidentiality 

All information exchanged and furnished to each party in connection with this 
Agreement, including without limitation the terms and conditions of this Agreement, shall be 
treated by the receiving party as confidential. Neither party shall use such information for any 
purpose other than to satisfy its obligations under this Agreement, and neither party shall disclose 
the other party's information to any third parties without the other party's prior written consent. 

13. Name and Likeness 

The PubUsher may use the Author's name, likeness and biographical data on any editions 
of the Work published by the PubUsher and in any advertising, publicity or promotion for the 
Work and may extend these rights in connection with grants of subsidiary rights in the Work. 

14. Revision 

When, in the sole judgment of the Publisher, the best interests of the Author and the 
Publisher are served by a revision of the Work, the Author shall revise the Work or supply any 
new material that may be needed to keep the Work up to date. The revised Work shall be 
considered the Work for the purposes of this Agreement. In the event of the Author's mability or 
unwillingness to revise the Work when requested by the Publisher, the Publisher may declare the 
Work out-of-print. 

15. Out of Print 

Any published format of the Work shall be considered "out-of-print" when, in the 
judgment of the Publisher, the demand for the Work is not sufficient to render further publication 
in that format feasible or practical. The Publisher may then dispose of its inventory of books 
printed on paper or remove the Work from any electronic or Web databases. Declaring the Work 
out-of-print in one format does not preclude further publication of the Work in another format. 
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16. Reversion of Rights 

If the Work shall become out of print and unavailable in any and all formats and editions 
and if no agreement exists between the Publisher and a third party for publication of a 
sublicensed edition in the English language, then Author may request in writing that all rights 
revert to the Author. However, any such reversion of rights shall be subject to grants of rights 
made to third parties prior to the date of the reversion and the right of the Author and the 
PubUsher to participate in the proceeds from such grants. 

17. Option on Future Work 

The Publisher shall have the first opportunity to read and consider for publication the 
Author's next work suitable for publication as a book, and the Author shall offer to the Publisher 
for this purpose the same rights and territories as those covered by this Agreement. Such work 
shall be the subject of a fresh agreement between the Author and the Publisher, on terms that 
shall be fair and reasonable. If no terms have been agreed for its publication, the Author shall be 
at liberty to enter into an agreement with another publisher provided that the Author shall not 
subsequently accept from anyone else terms less favorable than those offered by the Publisher. 
Publisher shall exercise this option within six weeks of receipt of a complete manuscript or 
detailed outline. 

18. Author's Warrant, Legal Remedies 

(a) The Author warrants (i) that Author is the sole author of the Work, (ii) that Author is 
the sole owner of all the rights granted to Publisher, (iii) that Author has not previously assigned, 
pledged or otherwise encumbered the same, (iv) that Author has the full power to enter into this 
Agreement and to receive the payments specified hereunder, (v) that the Work does not contain 
any unlawful matter, (vi) that the Work is original, has not been published before, and is not in 
the pubUc domain, (vii) that the Work does not contain any libelous matter, does not invade any 
right of privacy nor infringe upon any statutory or common law copyright, trademark or other 
proprietary right, and (viii) that any recipe, formula, or instruction contained in the Work is 
accurate and is not injurious to the reader or user of the Work. 

(b) The Author agrees to indemnify and hold harmless the Publisher, its members, and 
each of its successors, assigns, trustees, officers, directors, employees, agents and representatives 
from and against all action, causes of action, claims and demands whatsoever (collectively, the 
"Claims"), and from all costs, damages, expenses, charges, debts and liabilities whatsoever 
(including attorneys' fees), whether known or unknown, present or future, arising out of or 
relating to a breach of the warranties provided by the Author in this Agreement. Upon the 
Publisher's notification of a Claim arising out of or relating to a breach of the warranties 
provided by the Author in this Agreement, the PubHsher may withhold Author's royalty or other 
payments due under this or another agreement until the Author has fully satisfied its 
responsibilities under this Section 18. The royalties or other payments owed to the Author may 
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be applied by the Publisher to cover any costs relating to this Section 1 8 to the extent Author 
fails to satisfy its obligations under this Section 18. 

(c) The Author shall be responsible for any claims made against any third party to which 
the Publisher grants subsidiary rights to the Work to the same extent as the Author is responsible 
to Publisher under this Section 18 of the Agreement. 

(d) In the event of any Claim based on an alleged violation of any of these warranties, the 
Publisher shall have the right to defend the same through counsel of its own choosing and the 
Author shall indemnify the Publisher and any licensee or distributor of the Work against any 
damages or losses incurred, as well as against the cost of defending any Claims which, if 
sustained, would constitute a breach of these warranties. 

19. Waiver of Liability 

In no event shall either party be held liable for incidental, special, exemplary, pimitive, 
indirect or consequential damages arising out of its performance or failure to perform under this 
agreement. 

20. Timely Response 

The Author agrees to sign and return this Agreement to Publisher promptly. Publisher 
shall interpret Author's failure to retum this Agreement within thirty days of the Effective Date 
of the Agreement, as Author's decision to reject the terms offered herein and shall consider this 
Agreement to be canceled. 

21. General 

(a) Binding Agreement. This agreement shall be binding on and inure to the benefit of the 
heirs, executors, administrators, and assigns of both parties; provided, however, that no 
assignment of this Agreement shall be made by the Author until after acceptance of the Work by 
the Publisher, and no assigrmient shall be made by the Publisher imtil after first publication of the 
Work. Assignments by either party in accordance with the terms of this Section shall be effective 
upon due notice in writing to the other party at the address written above, except that neither 
party shall assign this Agreement without obtaining prior written approval from the other party, 
not to be unreasonably withheld. 

(b) Force Majeure. In the performance of their obligations hereunder, neither party shall 
be liable for delays caused by wars, civil riots, strikes, labor controversies, fires, hurricanes, acts 
of God, governmental restrictions, or other circumstances beyond their control 

(c) Applicable Law. State of Virginia Law shall govern this Agreement, without regard 
to or application of choice of law rules or principles, and courts located in the state of Virginia 
shall be the exclusive jurisdiction for all disputes arising from or relating to this Agreement. 
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• -^^ Severability. Any provision of this Agreement which is invahd or unenforceable in 
anyjimsdiction shall be ineffective to the extent of such invalidity or unenforceability without 
invalidating or rendenng unenforceable the remaining provisions hereof, and any such invalidity 
or unenforceability in any jurisdiction shall not invahdate or render unenforceable such provision 
m any other junsdiction. 

(e) Entire Agreement. This contract is the entire agreement between the parties. It may 
not be altered, modified, extended, or revised in any way unless such alteration, modification 
extension, or revision is in writing, contained in an instrument of comparable formality to the' 
agreement and signed by each of the parties. 

(f) Survival. The following sections shall survive termination of this Agreement- 
Sections 7 (Grant of Rights), 12 (Confidentiality), 13 (Name and Likeness), 15 (Out of Print) 18 
(Author s Warrant), 1 9 (Waiver of Liability), and 2 1 (General). 

(g) Waiver. Any waiver of the provisions of this Agreement or of a party's rights or 
remedies under this Agreement must be in writing to be effective. Failure, neglect, or delay by a 
party to enforce the provisions of this Agreement or its rights or remedies at any time, will not be 
constmed as a waiver of such party's rights under this Agreement and will not in any way affect 
the validity of the whole or any part of this Agreement or prejudice such party's right to take 
subsequent action. No exercise or enforcement by either party of any right or remedy under this 
Agreement will preclude the enforcement by such party of any other right or remedy under this 
Agreement or that such party is entitled by law to enforce. 

(h) Headings. All section headings herein have been inserted for convenience of 
reference only and shall in no way modify or restrict any of the terms or provisions hereof 

(J) Counterparts. This Agreement may be executed in two or more counterparts, each of 
which shall constitute an original, but all of which taken together shall constitute one and the 
same instrument. 

IN WITNESS WHEREOF the parties hereto have duly executed this Agreement as of the 
day and year first above written. 



ASSOCIATION FOR SUPERVISION 

AND CURRICULUM DEVELOPMENT, Publisher 



Michelle Terry, Deputy Executive Director Date 
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Jennifer Moy West 5ate 

Social Security Number: [Required by ASCD for payment of royalties] 
Country of citizenship: [Required by U.S. Copyright Office] 
Date of birth: [For U.S. Copyright Office] 



Lynne P. Newsome Date 

Social Security Number: [Required by ASCD for payment of royalties] 
Country of citizenship: [Required by U.S. Copyright Office] 
Date of birth: [For U.S. Copyright Office] 
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Attachment A 



GUIDELINES FOR CONTRACT AUTHORS OF ASCD BOOKS 

These guidelines are intended to help you prepare a manuscript that will be readily acceptable. If 
you have any questions about anything in these guidelines, please feel free to discuss them with 
your ASCD development editor or contact Julie Houtz, Director of Book Editing and Production, 
at 1-800-933-2723, ext. 5706. 

What to Send Us When Your Manuscript Is Ready 
Please use this checklist as a cover sheet for the package you send to ASCD. 

A copy of the prospectus you submitted earlier, updated to reflect any changes (for 

instance, exact word count now that the manuscript is done; current addresses; a new 
table of contents if chapter titles have changed, and so forth). 

Two double-spaced printouts of the finished manuscript (including all references), with 

pages numbered consecutively. 

Brief summary of the book (no more than 250 words). We'd may use this summary as the 

basis for writing the summary that will be printed on the back cover of the book. 

Author information: professional title, mailing address, phone and fax numbers, year of 

birth, citizenship, and, where applicable, social security niunber (used in filing for 
cataloging information from Library of Congress) 

"About the Author" section. We like to include in our books one to two paragraphs that 

tell readers what the author does-in essence, showing why the author is qualified to write 
the book. Information such as professional title, previous publications, and how to reach 
the author (mailing address; phone number is optional) is usually included. 

List of figures, tables, and illustrations (see sample list on next page) 

A separate photocopied set of all figures, tables, and illustrations (in addition to the 

originals included in the manuscript) 

Virus-free PC-compatible disks (preferably MS Word) containing manuscript files, 

summary, and author info (please place each figure in its own file). 

Details of operating system and software used in creating the disk files (e.g., WordPerfect 

6.1 for Windows). Please save files created in graphics programs such as Adobe 
Illustrator or Aldus Freehand to the program files rather than TIFF or EPS files (to allow 
for editing and refining during the production process). Please do not submit 
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PowerPoint files. 

_ Copies of written permissions received for text or illustrations (with required terms); 
details on permissions still being sought 

. Note to editor on any special points 

. List of any missing items and approximate date they will be sent to editor. 



Working with your development editor, ASCD staff editors will review your final manuscript 
pnor to formally accepting it. You will be contacted if we see the need for you to do fiirther work 
on It before it is assigned to an ASCD editor. We will check the disk to make sure it is usable and 
that the word count is within the range stipulated in this Agreement. We will do a spot check of 
references to verify that they have been carefiilly prepared and are complete. And we will 
confirm that all promised elements of the book have been submitted. Problems in these areas 
may result in work being postponed. If necessary, we may return the manuscript to you for 
completion. 

Organization of Your Manuscript 

Most ASCD books are divided into chapters and, in very long books, parts. Chapters should be 
divided into major sections and subsections and labeled with subheads to help readers understand 
the organization and flow of the content. (Outlining the content early in the writing process will 
identify redundant sections and any gaps in information or logic.) 

Appendices and Index 

If you want to include appendices, place them at the end of the book and give them titles 
appropriate to their content. If an index is necessary, it will be created by an indexer hired by 
ASCD. Appendices and indexes take up space that could be devoted to text, so consideration 
needs to be given to the best use of those pages (especially if you exceed your designated word 
count). 

Citations for Quoted Material; References and Footnotes 

Citations need to be provided for all direct quotations. Every quotation should include the page 
number(s) on which the quotation appeared in the original publication. Authors are responsible 
for providing complete publishing information in reference citations. See The Publication 
Manual of the American Psychological Association, 4th ed. (American Psychological 
Association 1994) for more information on what constitutes a complete reference. 

We use the author-date system of documentation rather than footnotes to identify such source 
material: sources are cited in the text by the author's last name and the date of publication; a list 
of complete references appears at the end of the chapter or book. As long as you provide all the 
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relevant information, we'll take care of styling (we use the style of the American Psychological 
Association [APA] to format references). 

We use footnotes only for information of a parenthetical nature that may be too long to include in 
the text. 

Figures-Charts, Diagrams, Tables, and Exhibits 

Each figure should have a number and a title that describes the content of the figure. All figures 
should be numbered consecutively within each chapter and cited in the text (i.e., no figure should 
appear without being discussed in the text and referred to by its figure number). In Chapter 1, 
numbering should begin with Figure 1.1, 1.2, and so on. Figures in Chapter 2 should proceed 
from2.1,2.2,etc. 

Figures should be self-explanatory and clearly rendered in case we need to have them replicated 
by an artist. Simple tables and charts should be created in the word processing program and 
saved as regular files (not as images). We prefer that computer-generated graphics be created in 
Adobe Illustrator or Aldus Freehand and saved as files in that program rather than as TIFF or 
EPS files, so that we can modify typefaces and edit text. EPS or TIFF files are acceptable for 
high-quality graphic images that shall not require editing or refinement. Please refer to the 
section above on preparing your computer disk. 

Include a list of all figures, similar to the one below. Finally, keep in mind that figures, 
photographs, and other artwork increase the cost of producing a book. Please carefully review 
each graphic element and consider whether it is necessary to the reader's understanding of the 
topic. Your editor may recommend deleting selected figures or images. 

Sample List of Figures, Tables, and Illustrations 



Figure 
Number 


Figure caption (title) 


Is figure 
On disc? 


Is this camera- 
ready art*? 


To be executed 

fi^r publication 

byASCD? 


1.1 


1996 Test Scores of 8th Grade Students 


Yes 


no 


Yes 


2.1 


Student's Illustration of the 1968 Riots 


no 


yes— original 
student work 


No 


2.2 


Graphic Organizer Created by the Class 


yes 


No 


No 













♦Camera-ready art is generally considered high-quality original artwork that can be photographed by the printer for 
inclusion in the book (i.e., it is not refined by the designer or typeset to match the rest of the book) 



Permission to Reprint 
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It is the author 's responsibility to ensure that quoted material is accurate and to obtain 
permission to reprint poetry or song lyrics, lengthy extracts, entire articles, and published 
figures-any material copyrighted by others. Because obtaining permissions can take months, 
sendmg out pemission requests should be a part of your manuscript development and be finished 
by the time you are ready to submit your final manuscript to ASCD. Remember, if a publisher 
refiises to let you use material that you have planned to include, you will need time to revise your 
manuscript accordingly. A sample permission request form is at the end of this Attachment. 

To keep track of the status of required permissions, we ask that you prepare a list similar to this 
and submit it to ASCD along with copies of the permissions received for text or illustrations 
(with required terms); and details of permissions still being sought. 



Content 



Figure 1.1 — 

2000 Test Scores of Students 



Poem: "Who Am I? " (to be included in 
chapter 1) 



L 



Lengthy excerpt from The UBD Handbook 
(to be included in chapter 2) 



Permission Requested From: 



ABC Publisher 



Date 
Requested 



6/12/02 



John Doe 



ASCD 



6/25/02 



6/20/02 



Date 

Received 



8/30/02 



1/1/02 



^ii'sm 



♦Permission forms should be sent to ASCD along with your final manuscript. 
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Preparing Your Computer Disk 

Preparing your electronic manuscript according to the following guidelines will save much time 
in editing and production. 

■ Create a separate file for the text of each chapter, for figures (charts, tables, 
diagrams, etc.), and all other separate elements. In other words, don't put your 
entu-e book in one large file. 

■ Give the files identifying names~for instance, CHlms (chapter 1 manuscript), 
CHlfig (chapter 1 figures), AppA (Appendix A), Refs (references), or TOC 
(Table of Contents). 

■ Use capital and lowercase letters (not all capitals) for chapter titles and major 
heads and subheads. Center level A subheads; put level B subheads flush left and 
skip a line before starting the text: 

1. Chapter Title 

Begin text. Use an easily readable type size (about the same size as 
1 2-point Courier) throughout. Clearly indicate material that is 
quoted-either by using quotation marks or indenting. 

Level A Subhead 

Begin text. Use an easily readable type size (about the same size as 
12-point Courier) throughout. Clearly indicate material that is 
quoted-either by using quotation marks or indenting. 

Level B Subhead 

Begin text. Use an easily readable type size (about the same size as 
12-point type Courier) throughout. Clearly indicate material that is 
quoted-either by using quotation marks or indenting. 

■ Remove unnecessary formatting. Before your book can be typeset, all non- 
essential word processing codes must be stripped out. The less sophisticated your 
manuscript looks, the easier it will be for us to edit, design, and typeset it. Use 
one type size throughout. 

■ Use just one space following colons and periods at the end of sentences. 

Please write on each disk the name and version number of the software used to prepare the files 
(e.g., WordPerfect 6.1 for Windows, MS Word 4.0 for Mac). Please do not submit PowerPoint 
files. 
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Sample Request for Permission to Reprint 

ASCD would like permission to reprint the following material from the publication listed below. For your 
convenience, 1 have attached a copy of this material. ASCD requests nonexclusive world rights in all languages 
in all formats, including electronic, for this edition and future editions and revisions including derivative works. 
These rights will in no way restrict republication of your material m any form by you or others authorized by 
you. Should you not control these rights, or if additional permission is needed from another source, please 
indicate whom I should contact. 

Source publication 

Author/Editor: 
Book/Periodical Title: 
Article Title: 

Publication Date: (include month and year for periodicals) Volume no. Issue no. 

P^ge(s): * text numbering about words * art, figures, illustration(s) 

Project information 

Draft Title: 

Author/Editor: 

Publisher: ASCD, 1703 N. Beauregard St., Alexandria, VA 2231 1-1714. ASCD is a nonprofit, nonpartisan 

organization of about 160,000 members whose mission is "forging covenants in teaching and learning for the 

success of all learners." 

Purpose: 

Target audience: Expected publication date: 

Size/no. of pages: 

ASCD will cite a standard source line, including complete bibliographical data either adjacent to the passage or 
on the copyright page. If you have a specific credit line requirement, please attach it to this form. 

A duplicate copy of this form is enclosed for your files. If pennission is granted, please sign below and 
return one copy of this completed form to me at the following address. Thank you for your prompt attention to 
this matter. I would appreciate your responding to this request by . Send to: 



Name 



Address 



City State Zip Code 

E-mail ^___ Telephone 



Permission is granted on the terms stated above. The authorized agent hereby represents that he or she has the 
right to grant the permission herein and the material does not infringe upon the copyright of others. 

Printed name : Date : 

Signature: ^______ Title: 
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Attachment B 

How to Prepare an ASCD Book Study Guide 

ASCD posts study guides for our books on the ASCD Web site to encourage individual 
reflection and group discussion of the content of ASCD books. Provided free of charge, study 
guides can serve as a positive tool for professional development and, when used by school- or 
district-wide study groups, may result in bulk sales of books. 

Here's how to prepare a book study guide: 

1. You may model it on one of the guides already on the ASCD Web site at 
www.ascd.org/StudvGuides. Provide a list of questions for each chapter and, if appropriate, 
activities for "Extending Your Learning." ASCD will provide an introduction and direct readers 
to our online store for additional resources on your topic. 

2. Limit the word count to 2,000 (no more than 8 pages with 250 words per page). Fewer words 
are acceptable. 

3. Provide the study guide to us on a computer disk with a paper copy. Label the disk with the 
word processing program you used. Please contact your ASCD editor if you want to submit your 
study guide electronically via e-mail instead. 

Writing a study guide is optional and there is no deadline. We are happy to accept a guide 
whenever an author finds the time to prepare it. However, the optimal time to post a study guide 
is when the book is first published. If we receive the guide well in advance of publication, we can 
print an announcement in the book to direct readers to it. 

Although we are not offering our authors monetary compensation for this work, any increase in 
bulk sales will result in an increase in royalties as well. And we will send you up to 50 additional 
copies of your book. 

Please contact your ASCD book editor if you have any questions. 
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MASSI: A Framework for Achievement Through Diversity 



Jennifer Moy West & Jacqueline F. Brown 

Educational systems across the country are being challenged to move from a social order 
where cultural differences between children and between children and teachers result in 
academic deficits. The poor academic perfonnance of many "minority" children, across 
socioeconomic levels, certainly reflects the critical need for the educational movement of 
Achievement Through Diversity. When the Howard County Public School System's 
Office of Human Relations conducted a review of research on African American 
academic achievement, a number of exemplary programs across the country were found 
to have successfully educated African American students (Ascher, 1991; Bempechat, 
1992; Bowers & Flinders, 1991; Comer, 1980; Comer & Haynes, 1991; FulWove, 1990). 
An analysis of these programs suggested that African American academic achievement 
resulted when an integrated and systematic approach to academic achievement was 
utihzed. 

The research review revealed that exemplary programs tended to be comprehensive in 
nature and focused on ways to motivate students; to effectively assess the learning and 
progress of students; to structure the instructional enviromnent to create an optimal 
learning enviromnent for all students; to utilize internal and external support systems and 
work with these systems in a collaborative manner; and to utilize effective instructional 
techniques. Analyses of exemplary programs suggests that when all five of these 
components are purposefully and simultaneously integrated into a unit and/or lesson plan 
we have the foundation for a wholistic, integrated educational process that results in 
achievement for a diversity of student learning needs. MASSI is the acronym for the 
integrated Motivation, Assessment, Structure, Support, and Instruction framework 
derived from a review of the work of exemplary programs and teachers. 

African American Academic Achievement 

When the MASSI framework is used to design education for African American students, 
the research suggests a number of considerations: 

Motivation 

One of the dimensions of African American culture is its emphasis on affect 
(Boykin,1986). According to Boykin, African American culture places an "emphasis on 
emotions and feelings together with a special sensitivity to emotional cues and a tendency 
to be emotionally expressive." An African American cultural emphasis on affect does not 
de-emphasize the importance of intellect, but rather implies the complimentary use of 
both domains in acquiring knowledge (Pasteur & Toldson, 1982). Consequently, many 
African American children are socialized to be affective learners who value a caring and 
nurturing teacher-student relationship. Teachers who successfully nurture their 
relationship with students assume the role of a positive Academic Significant Other. 
Positive Academic Significant Others can influence the achievement motivation of 
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African American students in the following ways: 

• utilizing an additive approach to teaching that recognizes the indigenous skills 
students bring with them and attempts to build upon those skills 

• utilizing strategies that enhance self-esteem and also promote higher levels of self- 
efficacy 

• recognizing the different forms of educationally inviting and uninviting messages 
for African American students 

• identifying and teaching through students core interest areas 

• helping students view themselves as academically able, valuable, and self- 
directing; consistently and encouragingly state high academic expectations 

• give usable and constructive corrective feedback that will encourage continued 
academic efficacy 

• develop a clearly articulated mission in which preparation for higher education is 
a priority 

• incorporate learning about diverse groups, including themselves, across the 
curriculum 

• develop presentations in science, math, language arts, and social studies that are 
inclusive of African American contributions. 

Assessment 

In Achievement Through Diversity, the educator must rephase the following traditional 
assessment questions. "How smart are you" must be changed to "how are you smart?" 
"Show me how smart you are (via standardized tests)" must be amended by the offer to 
"show me what you know in your own way" (Brown, 1992). Because most African 
American children really do know the answers - they just don't recognize the question in 
standardized test fonnat, it is incumbent that demystifying the testing format and 
language for students become an integral part of the assessment process. 

Researchers and educators have concluded that assessments make positive contributions 
to African American academic achievement when they have clear pedagogical 
applications (Milliard, 1982; Hilliard, 1987; Jensen & Feuerstein, 1987; Jensen, 1990). 
Educational studies indicate that assessments which place emphasis on learning processes 
over learning outcomes provide teachers with valuable instructional infonnation about 
what is being learned and what is not being learned and why. Assessments that focus on 
the process of learning assist teachers in fine tuning the higher order thinking skills 
African American students need to meet the technological demands that will be required 
in the work world of the 21st century (Ascher, 1990). 

Researchers have suggested that African American students' classroom performances 
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might be better addressed if educators use the students' indigenous cultural skills as a 
resource when measuring their academic progress with performance based assessments. 
For example, African American culture is characterized by an oral tradition or a 
preference for oral/aural modes of communication in which both speaking and listening 
are treated as perfonnances. Consequently, oral virtuosity and stylized verbal skills are 
emphasized and cultivated (Boykin, 1986). Performance based assessments which use 
oral presentations might provide information about students' levels of understanding that 
written assessment practices might mask (Gilbert & Gay, 1985; Tharp, 1989). 

Structure 

Time is a classroom structural issue that impacts the learning of African American 
students. The amount of time devoted to a subject appears to serve as a structural 
indicator of importance to African American students. Research on learning time suggests 
that effective changes in student achievement can be achieved by: (1) increasing the total 
amount of time which is allocated to learning; (2) increasing the portion of that allocated 
time which is actually allowed for leaning; and (3) increasing the amount of this allowed 
time which pupils actively devote to learning (Hamischfeger and Wiley, 1981). 
Educational studies and exemplary programs have repeatedly supported this research by 
demonstrating that adequate instructional time is critical to improving the achievement of 
African American students (Stein, Leinhardy & Bickel, 1989; Hale-Benson, 1987). 

Grouping is another structural factor that has an impact on African American academic 
achievement. Educators and researchers have consistently reported that African American 
students excel in heterogeneous academically oriented groups (Hale-Benson, 1987; 
FuUilove & Treisman, 1990; Ladson-Billings, 1992). Heterogeneous groupings which 
promote cooperation, sharing and the development of social bonds and responsibilities 
that transcend individual privileges are closely aligned with the African American 
cultural dimension of communalism (Boykin, 1986). Educators who allow African 
American students to interact with others in the mutual construction of knowledge will 
help them to make better connections with the information. This will result in a type of 
leaming that becomes incorporated by the child and will be experienced by the child in 
the future as "felt knowledge" (Hanson, 1992). 

Support 

A review of the literature on African American achievement suggests that African 
American students excel when schools develop an organized system of support that 
includes the following four sources of support working coraboratively to effectively 
impact African American students academic achievement. 

Parents/Caretakers. A consistent body of research suggest that the academic 
achievement of African American children is likely to increase when parents are 
frequently involved in their children's schooling (Lee, 1985; Sheilds, 1983; Clark, 1983; 
Franklin & Boyd, 1985; West, 1987; Royal, 1988). Researchers have indicated that 
maximum support is provided when (1) parents impact both school achievement and 
educational aspirations; (2) parents are provided with inservices that increase their 
awareness of the types of academic socialization experiences that influence African 
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American children's academic achievement -- such as parental school involvement, 
academic encouragement, firm and consistent monitoring of time and space, a future time 
orientation, a belief in the education ethic despite widespread evidence of discrimination 
in the workplace, and survival skills for persevering in environments that may be 
discriminatory; (3) in-school parent programs and parent outreach programs are created to 
familiarize parents with the relationship between career opportunities and academic 
course selection. 

Community. There are a variety of studies that report the powerful effect that mentors 
had on the lives of high achieving African American adults (Bempechat, 1992). Along 
with churches there are sororities, fraternities, and other civic organizations that are 
available to collaborate with the schools to provide mentoring, role models, and offer 
tutorial support, social and job training skills. School programs that have been successful 
in fostering academic excellence among African American students have found creative 
ways of utilizing these types of community resources to maintain high levels of 
achievement in their students (Asher, 1991). Exemplary programs have demonstrated that 
linking with a university child study center, provides powerful resources for helping 
African American students succeed (Comer & Haynes, 1991). Schools which fonn 
partnerships with historically Black colleges and universities establish additional people 
resources and mentors as well as current research driven educational techniques for 
helping African American students achieve. 

School Supports. Exemplary programs have demonstrated that schools are in a better 
position to serve African American students through the collaborative efforts of school 
teachers, administrators, psychologist, social workers, guidance counselors, parents and 
health specialists (Comer & Haynes, 1991). 

Peers. Peers have a powerful influence on the achievement motivation of African 
American students. An emerging body of literature reveals that peers who support the 
development of both ethnic and academic identities help promote academic excellence 
among African American students. African American students who receive positive 
academic support from their peers are less likely to adopt an "oppositional frame of 
reference" which requires them to choose between being smart and alone or being African 
American and accepted (Fordham & Ogbu, 1986; Fordham, 1988). Other studies have 
found that peer groups which promote both social and academic identities foster higher 
levels of achievement (Fuffilove & Treisman, 1990). 

Instruction 

Two assumptions underlying research that examines culture and learning are: (1) children 
do not enter school as "empty vessels" ; and (2) culture does not determine ability but it 
shapes how it is processed and expressed (Protheroe & Barsdale, 1991; Bowers & 
Flinders, 1991) Although there is diversity in learning styles among African Americans 
there is a strong relationship between African American cultural patterns of perceiving 
and the field-sensitive learning style. 

Designing instruction to meet the needs of African American field-sensitive learners can 
be approached systematically by first setting the stage for learning prior to performing the 
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task of teaching. There are two phases of stage setting - a student-initiated phase and a 
teacher initiated phase. The student initiated phase involves creating a comfortable 
classroom atmosphere that will help prepare students psychologically for total 
involvement in the learning process (Howard 1987). The preparation period might 
include behaviors aimed at establishing social relations with peers and with the teacher. 
The teacher-initiated phase has three activities (Brown, 1986). Activity one includes 
helping the students to perceive relevance of the learning tasks to their lifestyles. In the 
second activity of stage setting, students explore their familiarity with the topic. In other 
words, showing them what they already know by citing how they actually have used it in 
their daily lives. The cognitive scheme developed in activity two becomes the mental 
hook onto which new information can connect. The result is the beginning of activity 
three which is transition by acquisition. During this phase of stage setting students begin 
the process of expanding the pre-existing scheme to accept more knowledge of the 
subject and thus grow cognitively. 

MASSI Pilot Program 

The Howard County Public School System in Columbia, MD has begun a pilot of the 
MASSI framework involving a six-school kindergarten through twelfth grade feeder 
system. Teachers in the feeder system have received seven sessions of targeted staff 
development training in the use of the framework. Participants were provided an 
opportunity to experience the individual elements first hand and to learn more about 
incorporating the strategies into lessons. A second aspect of the staff development 
training involved a peer coaching component designed to provide support and 
encouragement as teachers take MASSI back to their classrooms. 

Preliminary evaluation indicates that the MASSI framework is proving to be more than a 
mechanism for closing the performance gap between African American students and their 
counterparts. Rather, MASSI is demonstrating efficacy in improving instmction and 
student perfonnance across various cultural domains. 
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HOWARD 

UNIVERSITY 



Office of the Provost and 
Chief Academic Officer 



May 25, 2006 



ilSlO^! 








Mr. Charles Jerome Ware, P.A., Esq. 
Century Plaza Building 
10630 Little Patuxent Parkway, Suite 113 
Columbia, Maryland 21044 



Dear Mr. Ware: 



RE: Jennifer Moy West, Ph.D. 



This conununication is to acknowledge receipt of your letter dated May 18, 2006. In 
accordance with University policy, your letter has been referred to the University's 
Office of the General Counsel. University policy requkes that once an office at the 
University is contacted by a law frnn or an attorney representing a party, the matter must 
be referred to the Office of the General Counsel of the University for a response. 

Please be advised that any further communication regarding this subject should be 
directed to Mrs. Norma B. Leftwich, the General Counsel for Howard University,. The 
address is 2400 Sixth Street, Northwest, Suite 321, Washington D.C. 20059 and the 
telephone number is 202-806-2650. 

Sincerely, 



Richard A. English, Ph.D^'^ ^' (j 
Provost and Chief Academic Officer 



RAE/dak 



2400 6th Street, NW, Suite 405 
Washington, DC 20059 




Telephone 202 806 2550 

Facsimile 202 806 4971 

www.howard.edu 
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Howard University 



School of EDt cation 

OFFICE OF THE DBAN 




May 26. 2006 



Dr. Jennifer West 

1 1816 Brooksville Landing Court 

Mitchellville MD 20721 



Dear Dr. West 

I write to inform you that the provost has approved my recommendation of not to 
reappoint you as an assistant professor (tenure track) in the Department of Human 
Deveiopment ofui Psyohoeducatioftal Siudies, 

I wish you the best in your future endeavors. 

Sincerely, 



Re Saravanabhavan, Ed,D 
Interim Dean 



^UAiiLSL 



cc: Dr Hakini RasMd, Chair 

Department of Human Development and Pschoeducational Studies 




2441 Fourth Street. NW W^i]'>^ '''^"-^ 806-734/) 

Washington, DC 20059 ^^^^^ "^^^ '^^^^ 806-701^^ 
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American Association of University Professors V 

r 

Statement of Principles on Family Responsibilities 
and Academic Work 

The statement that follows was approved in May 2001 by the Association 's Committee on the Status of 
Women in the Academic Profession and its Subcommittee on Academic Work and Family, In June 2001 
the Association 's Committee A on Academic Freedom and Tenure endorsed the substance of this 
statement. The committee noted that the statement is a departure from the 1940 Statement of Principles 
on Academic Freedom and Tenure , but one that provides an important relief for probationary faculty in 
their child-rearing years. In November 2001 the AA UP Council adopted this statement as Association 
Policy, 

In 1974 the Association issued a statement, Leaves of Absence for Child-Bearing, Child-Rearing, and 
Family Emergencies, which presciently called for 

[a]n institution's policies on faculty appointments [to be] sufficiently flexible to permit 
faculty members to combine family and career responsibilities in the manner best suited to 
them as professionals and parents. This flexibility requires the availability of such 
alternatives as longer-term leaves of absence, temporary reductions in workload with no 
loss of professional status, and retention of full-time affiliation throughout the child-bearing 
and child-rearing years. 

Since 1974 there have been significant demographic and legal changes affecting the academic 
profession. Notably, the percentage of women faculty has increased: in 1975 women made up 22.5 
percent of full-time faculty, while in 2000-01, women constituted 36 percent of full-time faculty, 
according to the AAUP's Annual Report on the Economic Status of the Profession, known as the "salary 
survey," which is published in the March-April issue of the Association's journal. Academe, Many of 
the policies promoted in the AAUP's 1974 statement are now federal law, such as the Pregnancy 
Discrimination Act of 1978, which prohibits discrimination based on pregnancy, and the Family and 
Medical Leave Act of 1993, which provides for up to twelve weeks of unpaid leave a year for 
employees (women and men) to care for a newborn or a newly adopted child; to care for a parent, 
spouse, or child with a serious health condition; or to deal with the employee's own serious health 
condition. Accordingly, the Committee on the Status of Women in the Academic Profession revisited 
the 1974 statement to address some of the current issues facing faculty members as they seek to 
integrate their family obligations and their work responsibilities in today's academic community. 

Although increasing numbers of women have entered academia, their academic status has been slow to 
improve. Women remain disproportionately represented within instructor, lecturer, and unranked 
positions: more than 57 percent of those holding such positions are women, according to the AAUP's 
annual salary survey. In contrast, among full professors, only 26 percent are women, and 74 percent are 
men. Women remain significantly underrepresented at research institutions; this is in stark contrast to 
their significant representation at community colleges. The proportion of full-time women faculty at 

two-year institutions increased from 38 percent in 1987 to approximately 50 percent in 1998.- At the 
same time, among full professors at doctoral institutions, the proportion of faculty members who are 
women is only 19 percent. A salary advantage held by male faculty members over female faculty 
members exists at all ranks and institutional types. The salary gap is largest at the rank of full professor 
where, for all institutional types combined, women are paid, on average, only 88 percent of what their 
male colleagues are paid.^ Most important, the percentage of women who hold tenured positions 
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remains low. The 2000-01 AAUP salary survey reported that among full-time faculty women, only 48 
percent are tenured, whereas 68 percent of full-time men are tenured. 

The conflict between work and family obligations that many faculty members experience is more acute 
for women faculty than for men. Giving birth and raising children are distinctive events. Only women 
give birth, and it is an event that interrupts the career of a higher percentage of professors than any other 
"physical disability" or family obligation. Eighty-seven percent of women become parents during their 
working lives.- Pregnancy, childbirth, and child rearing are also age-related, and most commonly occur 
during the same years that college faculty are seeking tenure in their jobs. In 1995 the average Ph.D. 
recipient was thirty-four years old.- Although many men take substantial responsibility for the care of 
children, the reality is that women still assume more responsibility for child rearing than do men: 

Raising a child takes 20 years, not one semester. American women, who still do the vast 
majority of child care, will not achieve equality in academia so long as the ideal academic is 
defined as someone who takes no time off for child-rearing. With teaching, research, 
committee assignments, and other responsibilities, pre-tenure academics commonly work 
many hours of overtime. Defining job requirements in this way tends to eliminate virtually 
all mothers, so it is not surprising the percentage of tenured women in U.S. colleges and 

universities has climbed so slowly^- 

Thus, the development and implementation of institutional policies that enable the healthy integration of 
work responsibilities with family life in academe require renewed attention. 

The Association suggests that the following principles and guidelines be used to construct appropriate 
policies and practices regarding family leaves, modified teaching schedules, "stopping the tenure clock," 
and institutional assistance for family responsibilities. The policies fall into two categories: (1) general 
policies addressing family responsibilities, including family-care leaves and institutional support for 
child and elder care; and (2) more specific policies, such as stopping the tenure clock, that specifically 
relate to pretenure faculty members who are primary or coequal caregivers for newborn or newly 
adopted children, responding to the special and age-related difficulty of becoming a parent during the 
pretenure years. 

Transforming the academic workplace into one that supports family life requires substantial changes in 
policy and, more significantly, changes in academic culture. These changes require a thorough 
commitment from the leaders of educational institutions as well as from the faculty.- No template of 
policies fits every institution, but it is essential that the priorities, workloads, rewards structure, and 
values of the academy permit and support an integration of family and work. Without such support, the 
commitment to gender equity, for both women and men, will be seriously compromised. 

Because of the unique characteristics of academic life, particularly the flexibility of schedules, 
tremendous potential exists for achieving a healthy work-family integration. At the same time, academic 
culture poses a special challenge. The lack of a clear boundary in academic lives between work and 
family has, at least historically, meant that work has been all pervasive, often to the detriment of family. 
As Lotte Bailyn of the Massachusetts Institute of Technology accurately observed: 

The academic career ... is paradoxical. Despite its advantages of independence and 
flexibility, it is psychologically difficuh. The lack of ability to limit work, the tendency to 
compare oneself primarily to the exceptional giants in one's field, and the high incidence of 
overload make it particularly difficult for academics to find a satisfactory integration of 
work with private life. ... It is the unbounded nature of the academic career that is the heart 
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of the problem. Time is critical for professors, because there is not enough of it to do all the 
things their job requires: teaching, research, and institutional and professional service. It is 

therefore impossible for faculty to protect other aspects of their lives.- 

As educational institutions seek to support faculty members in integrating work responsibilities and 
family life, they should recognize that families are varied and that they change in structure and needs 
over time. Therefore, institutions should adopt policies that contemplate, for example, the existence of 
blended families created by divorce and remarriage, and policies that include domestic partners, adopted 
and foster children, and other household members who live in a family group. Administrators and 
faculty members should be alert to the many forms that discrimination may take against those with a 
variety of family responsibilities throughout their careers. 

Family-Care and Disability Leaves 

Federal and state laws provide for a variety of paid and unpaid leaves for family responsibilities. These 
legal requirements establish minimum benefits only. The Association encourages institutions to offer 
significantly greater support for faculty members and other academic professionals with family 
responsibilities. 

Pregnancy disability leave 

Under the federal Pregnancy Discrimination Act of 1978, which is part of Title VII of the Civil Rights 
Act of 1964, universities as employers must provide the same disability benefits for pregnancy and 
childbirth as they provide for any other physical disability. If professors are entitled to paid disability 
leaves under institutional benefit programs, then women professors are entitled to paid pregnancy 
leaves. Physicians routinely certify six to eight weeks as the physical disability period for a normal 
pregnancy and birth. Some states, local governments, and, where applicable, collective bargaining 
agreements, go beyond federal law and require pregnancy disability leaves regardless of the availability 
of other disability leaves. The AAUP recommends that all educational institutions offer paid disability 
leaves for pregnancy. 

Family care leave 

The federal Family and Medical Leave Act (FMLA) requires employers with fifty or more employees to 
provide unpaid leave to both women and men for care of newborn or newly adopted infants, or for the 
care of children, spouses, or parents with serious health conditions. Employees can take up to twelve 
weeks of FMLA leave within a twelve-month period. 

Although the FMLA is an important first step, it is inadequate, because it does not require that such 
family-care leave be paid, and it fails to provide for leave to care for same-sex or other domestic 
partners, and other ill family members who are not spouses or parents. In addition, the twelve-week 
annual time limit may, in certain circumstances, be inadequate. (Some states, local governments, and 
collective bargaining agreements provide more generous family leave.) The Association encourages 
both public and private educational institutions to go beyond the minimum coverage prescribed by the 
FMLA and provide also some form of paid family-care leave. (There are a number of ways institutions 
may finance the cost of family leave. For example, some institutions provide faculty members with the 
option of using their paid annual or sick leave concurrently with their unpaid leave.) 

Emergency care and other short-term leave 
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Family emergencies can be disruptive professionally as well as personally. Nevertheless, they can be 
accommodated based on familiar models of sick leave. Options include extending sick leave to include 
leave to care for an ill family member in cases of short-term illnesses not covered by the federal FMLA 
or other laws. Other alternatives include allowing use of short-term emergency leaves for contingencies 
connected to unusually adverse weather conditions or other emergency situations, such as the 
unavailability of usual child- or elder-care services. 

Longer-term leave for child rearing or other family responsibilities 

Institutions frequently grant extended unpaid leaves of absence to faculty members for a variety of 

purposes,^ Rearing children should be recognized as one appropriate ground for a leave of absence, and 
such leaves should be available to both men and women on the same terms and conditions as other 
unpaid leaves of absence. Other family responsibilities, such as caring for an ailing family member, 
should also be considered a legitimate reason for allowing unpaid leaves of absence. 

The timing and duration of such leaves should be determined by mutual agreement between the faculty 
member and the administration. Faculty members on family leaves should receive consideration with 
respect to salary increments, insurance coverage, retirement annuities, and the like, comparable to the 
benefits available to faculty members on other types of unpaid leaves, such as those for public or private 
service outside the institution. Individual and administrative obligations connected with such leaves, 
including the timing of a tenure decision, should be those set forth in the applicable provisions of the 
AAUP's Statement of Principles on Leaves of Absence (1972). 

In accommodating the family needs of faculty members, whether through paid or unpaid leaves of 
absence of short or long duration, institutions should be careful in assigning the duties of the faculty 
member on leave. To avoid creating resentment among faculty members toward the professor on leave, 
disproportionate burdens should not be placed on other faculty members. 

Active Service with Modified Duties 

Many institutions of higher education have responded to the need for faculty to take care of newborn or 
newly adopted children by creating modified duty policies to allow faculty to obtain relief from some 
teaching or service obligations while remaining in active-service status. Active- service status allows 
faculty members to continue research or other obligations and receive full pay. For example, the 
University of Califomia system's "active service-modified duties" policy allows faculty partial or full 
relief from teaching for one quarter (or semester) if the faculty member has "substantial responsibility" 
for care of a newborn or newly adopted child under the age of five. This period of modified duties is not 
considered a leave, and the faculty member receives full pay.- Other universities allow faculty to reduce 
semester- or year-long teaching loads for child-care purposes with proportional reductions in pay.^- 

In 1974 the AAUP recommended in Leaves of Absence for Child-Bearing, Child-Rearing, and Family 
Emergencies that "[t]he alternative of temporarily reduced workload should be available to faculty 
members with child-rearing responsibilities." Subsequently, in 1987 the AAUP recognized in Senior 
Appointments with Reduced Loads the importance of "policies and practices that open senior academic 
appointments to persons with reduced loads and salaries without loss of status." The statement 
acknowledged that such "[mjodified appointments would help meet the special needs of individual 
faculty members, especially those with child-rearing and other personal responsibilities." The AAUP 
now recommends that the possibility of appointments with reduced loads be extended to all full-time 
faculty members, irrespective of their tenure status. The AAUP encourages institutions to explore the 
possibility of adopting policies providing for short-term periods of modified duties at full pay for family 



http://www.aaup.org/statements/REPORTS/FamilyWork.htm 3/8/2006 



AAUP-Sgtemep, j|M^^||c^J^i^ R^^o^|b|li5ies , ^ ^27/2006 Page 56 oM ' °" ' 

responsibilities. / ^ 2"y7U!^ /^ C 

The Tenure Clock 

The resolution of pretenure family -work conflicts is critical to ensuring that academic opportunities are 
truly equitable. Such conflicts often occur just when the research and publication demands of the tenure 
process are most onerous, and when many faculty members have responsibilities for infants and young 
children. Institutions should adopt policies that do not create conflicts between having children and 
establishing an optimal research record on the basis of which the tenure decision is to be made. 

Tenure remains a fundamental requirement for protecting academic freedom. The administration and the 
faculty of an institution must determine the specific academic standards governing the tenure decision at 
their institution. Academic standards, however, can and, in this instance, should be distinguished from 

the amount of time in which an institution's academic standards can be met.-'-'^ Specifically, institutions 
should allow flexibility in the time period for achieving tenure to enable faculty members to care for 
newbom or newly adopted children. 

A probationary period of seven or fewer years allows faculty members to establish their record for 
tenure. Historically, this probationary period was based on the assumption that the scholar was male and 
that his work would not be interrupted by domestic responsibilities, such as raising children. When the 

tenure system was created, the male model was presumed to be universal. — It was assumed that 
untenured faculty — whether men or women — were not the sole, primary, or even coequal caretakers of 

newbom or newly adopted children. — An inflexible time factor should not be used to preclude women 
or men who choose to care for children from pursuing tenure within a reasonable period of years. One 
study found that 80 percent of "leadership campuses" enable faculty members to exclude a certain 

amount of probationary time for specific reasons, such as the birth or adoption of a child.— 

The 1974 AAUP statement Leaves of Absence for Child-Bearing, Child-Rearing, and Family 
Emergencies provided for "stopping the tenure clock" for purposes of child bearing or rearing when a 
professor takes a full or partial leave of absence, paid or unpaid. The AAUP now recommends that, upon 
request, a faculty member be entitled to stop the clock or extend the probationary period, with or without 
taking a full or partial leave of absence, if the faculty member (whether male or female) is a primary or 
coequal caregiver of newbom or newly adopted children.— „Thus, faculty members would be entitled to 
stop the tenure clock while continuing to perform faculty duties at full salary. The AAUP recommends 
that institutions allow the tenure clock to be stopped for up to one year for each child, and further 
recommends that faculty be allowed to stop the clock only twice, resulting in no more than two one-year 
extensions of the probationary period.-- These extensions would be available whether or not the faculty 
member was on leave. 

In extending the probationary period in recognition of the time required for faculty members to care for 
newbom or newly adopted children, institutional policies should clearly provide that the tenure 
candidate be reviewed under the same academic standards as a candidate who has not extended the 
probationary period. -■ Institutions should guard against imposing greater demands on a faculty tenure 
candidate as a consequence of his or her having extended the absolute time from the year of appointment 
to the year of tenure review.— To ensure that any modification of the probationary time limits does not 
create or perpetuate historic gender discrimination, administrations should monitor tenure decisions to 
ensure that different standards are not imposed in practice through the application of policies that appear 
neutral. Institutions should also take care to see that faculty members are not penalized in any way for 
requesting and receiving extensions of the probationary period. 
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When a faculty member requests and receives an extension of the probationary period, the appropriate 
university official should clearly inform the faculty member, in writing, that existing academic standards 
will govern the future tenure decision. Administrators and faculty members are encouraged to 
disseminate the stop-the-tenure-clock policy widely, and to monitor the policy's use by both women and 
men. 

The stopping of the tenure clock should be in the form of a clear entitlement under institutional policies, 
rather than in the form of an individually negotiated agreement or informal practice. Written 
employment policies designed to support the raising of children should not create a separate "track" that 
may stigmatize faculty members. Studies of junior tenure-track faculty indicate that the pressures result 
not only from time demands created by conflicting responsibilities, but also from uncertain or 
conflicting expectations on the part of senior faculty concerning the standards for tenure. On some 
campuses, an implicit model of total dedication still exists, requiring faculty members to demonstrate 
that work is one's primary, even sole, commitment. Such expectations must be clarified and modified to 
recognize the realities of the lives of faculty members who wish to raise children while pursuing an 

academic career.— 

Additional Institutional Support 

Child care 

Although many institutions recognize the need for child care, fewer offer or subsidize it.-- The AAUP 
recommends an institutional commitment to the provision of quality child care for the children of faculty 
and other academic professionals. As with other benefits, recommendations on the extent and form of 
such institutional support (whether through subsidized on-campus care or through a benefit plan) should 
be sought from an appropriate body of the faculty in consultation with other groups on campus, such as 
staff and students. 

Child care is an issue for both men and women. The AAUP believes that for faculty members with 
child-rearing responsibilities to participate successfully in teaching, research, and service to their 
institution, they must have access to quality child-care facilities. Furthermore, the availability of child 
care is a crucial issue in recruiting and retaining faculty. Employers in and out of academe have found 
that the provision of on-site facilities has led to stronger and more contented families and increased 
productivity.— Some of the benefits that accrue for faculty parents from child-care arrangements on 
campus include the ability to be reached easily in an emergency, the time and money saved in 
transportation, and the opportunity to share an occasional lunch or other daytime activity with their 
children. Faculty members derive peace of mind from knowing that their children are receiving quality 
care and that the facility has long-term stability. If the institution has an early childhood education 
program, the opportunity to use the facility for training students provides an additional benefit and 
contributes to high standards of child care. 

Universities and colleges should assume a share of the responsibility for the provision of child-care 
services. Some institutions, because of their size or other considerations, may choose not to support on- 
site child care. Such institutions should explore alternatives, such as cooperative arrangements with 
other nearby employers, resource and referral services, and financial assistance. 

Elder and other family care 

Increasingly, faculty members are called upon to care for elderly parents and other family members. 
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This tends to be more characteristic of mid-career or senior faculty than of junior faculty.-- Some 
faculty members may also be "sandwiched" between responsibilities for children and parents at the same 
time. 

Just as the Association recommends an institutional commitment to providing quality child care, it also 
strongly recommends an institutional commitment to supporting faculty members in providing quality 
care to elderly parents or to other family members. Colleges and universities should consider affording 
financial support to faculty members to cover expenses necessary to allow family members to attend 
existing centers and programs that provide for elder care or the care of family members with special 
needs. Institutions should consider providing benefit plans that afford faculty members various options 
in meeting their family responsibilities. 

Flexible work policies and schedules 

In addition to formal leave policies, faculty members and academic professionals should have flexibility 
in scheduling to enable them to respond to family needs as they arise. Flexible work policies allow 
faculty members to participate in a child's scheduled school activities or to handle the conflicts between 
school and academic calendars. Colleges and universities should, to the extent possible, coordinate 
academic-year calendars with other local educational institutions, or provide child-care support when 
conflicts occur.23 

Both child and other family-care needs of faculty members should be included among the many 
legitimate considerations in scheduling classes, meetings, and other faculty obligations.^^ Likewise, 
institutional financial support for the expenses of providing substitute care should be considered when 
faculty members attend professional conferences. 

Conclusion 

Because institutional policies may be easier to change than institutional cultures, colleges and 
universities should monitor the actual use of their policies over time to guarantee that every faculty 
member — regardless of gender — ^has a genuine opportunity to benefit from policies encouraging the 
integration of work and family responsibilities. The goal of every institution should be to create an 
academic community in which all members are treated equitably, families are supported, and family- 
care concerns are regarded as legitimate and important. 

A more responsive climate for integrating work and family responsibilities is essential for women 
professors to participate on an equal basis with their male colleagues in higher education. Recognizing 
the need for broader and more inclusive policies represents a historic moment of change. The 
Association encourages both women and men to take advantage of legal and institutional change so that 
all faculty members may participate more fully in the care of their children, and may provide the 
necessary care for parents and other family members. 
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23. The University Park campus of Pennsylvania State University and the town of State College, for 
example, coordinate their spring breaks to enable faculty parents to care for their children during the 
break. See Final Report to the Alfred P. Sloan Foundation, Pennsylvania State University, Work-Family 
Working Paper 01-01 9 (State College, Pa., 2001). Back to text . 
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24 A 1996 study found that two-thirds of women and close to one-third of men experienced family 
difficulties when faculty meetings were scheduled after 5 p j^ on weekdays or during the weekend. See 

Linda P. Fried et al., "Career Development for Women in Academic Medicine," Journal of the 
American Medical Association 898 (1996).Back to teM 
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Policy Resources 

In November 2001, The Council of the American Association of University 
Professors adopted as AAUP policy, the Statement of Principles on Family 
Responsibilities and Academic Work, which addresses the dilemma faced by 
junior faculty members whose years of probationary service coincide with a 
time when they might become new parents. The AAUP statement contends 
"the goal of every institution should be to create an academic community in 
which all members are treated equitably, families are supported, and family- 
care concerns are regarded as legitimate and important." The statement seeks 
to familiarize faculty and administrators with the eligibility requirements for 
federal Family and Medical Leave Act (FMLA) benefits. The statement 
contains policy recommendations that fall into two categories: (1) general 
policies addressing family responsibilities, including family-care leaves and 
institutional support for child and elder care; and (2) more specific poUcies, 
such as stopping the tenure clock, that specifically relate to probationary 
faculty members who are primary or co-equal caregivers for newborn or 
newly adopted children. The Association's overall goal is to develop a more 
responsive and flexible workplace for faculty with family obligations, 
[particularly mothers,] and to promote options for viable career paths for 
contingent faculty, [particularly women,] while maintaining the integrity of 
faculty work and the quality of education. 

Specific Recommendations from the AAUP Statement of Principles 
on Family Responsibilities and Academic Work 

• Paid leaves should be provided for pregnancy, family care, and 
emergencies with the option of longer-term unpaid leaves depending 
upon the circumstances. 

• Active Service with Modified Duties - Faculty members should have the 
option of a reduced workload, without loss of status, to handle family 
responsibilities. 

• Stopping the Tenure Clock - Faculty members should have the option 
to extend the probationary period up to two years following the birth or 
adoption of a child. The option of stopping the tenure clock should be 
provided with or without a leave of absence. Tenure decisions should 
be made according to the same criteria (not higher expectations). The 
tenure clock should be stopped upon request and not be considered a 
matter for special negotiation. 
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• Universities should establish and communicate formal institutional 
policies rather than make individual ad hoc arrangements. 

Statement of Principles on Family Responsibilities and Academic 
Work 

(Posted 11/03) 
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